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4 Transformative educational methods for social inclusion and global citizenship

 

T he socioemotional dimension is, in many cases, the great forgotten 
in teaching-learning processes, either because its approach is considered 

complex, or because it is not considered as such a priority in the educational 
processes as the achievement of the curricular objectives by the students. 

However, the correct socioemotional development is a key element, not only for 
a good academic performance, but for all the learning processes that people live 

throughout their lives. It is worth remembering that human beings are constantly 
learning, and that we do not only learn knowledge, but we do learn life. That is one 

of the reasons why it is essential to understand how to manage and understand our 
emotions, and those of other people.

This guide aims to be a resource for teachers who wish to deepen in educational strategies 
to incorporate the socioemotional dimension in teaching-learning processes from an 
Global Citizenship Education approach oriented to social transformation, prioritizing 
global justice and present and future happiness, beyond knowledge and skills acquisition. 
The educational curriculum frames the objectives, contents, and evaluation criteria, but 
does not determine the ultimate meaning of education. This guide wants to show how 
can emotional pedagogy contribute to personal, collective, and social transformation 
from formal education. These are processes that seek individual happiness as well as the 
exercise of a critical, responsible, and committed citizenship (both locally and globally) 
with the construction of a more just, equitable and respectful world. (InteRed Foundation, 
2019).

The guide is organized into three main sections: firstly, the theoretical framework 
in which the relationship between transformation processes and socioemotional 
education is presented; secondly, the role of emotions in Global Citizenship Education 
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from a neuro-scientific perspective; and, finally, a compilation of practical 
proposals to address socioemotionally Global Citizenship in the classroom. 

Before starting, it is important to emphasize that one of the main characteristics 
of the emotional dimension of the human being is that it must be lived, therefore, 
we start from the premise of the difficulty involved in theorizing around emotional 
processes that are differently experienced and lived in each human being and in each 
group. The specific objective of this guide is to present some theoretical frameworks 
and practical proposals so that teachers have references when it comes to proposing 
educational practices that promote the construction of Global Citizenship from a 
socioemotional approach, but the broader objective is to contribute to teachers wanting 
to deepen their knowledge on how to integrate the socioemotional dimension into their 
transformative educational practice.

This guide is part of a set of four guides aimed at the European educational community, within 
the framework of the Project «Transformative Educational Methods for Social Inclusion and 
Global Citizenship» funded by the Erasmus+ Programme of the European Union and under 
the leadership of the NGOs: InteRed Foundation (Spain), Südwind (Austria) and CESIE (Italy). 
To learn more about the theoretical and conceptual foundation that the three organizations 
have built as a theoretical framework for our dissertations and proposals, we recommend 
reading the macro document that constitutes the umbrella of the TEMSIC Project1.

1. Available at: https://transformative-edu.eu/en/about/  and  https://www.intered.org/es/recursos/meto-
dos-educativos-transformadores-para-la-inclusion-social-y-la-ciudadania-global-marco 
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1.1.   Transformative and emotional education

Addressing Socio-emotional Education for Global Citizenship means deepening into the heart of 
education and how it is carried out: What is our goal when we perform an educational process? 
Providing a series of contents to students? Providing them with skills for their future work and 
social performance? Promoting ethical values and principles? Helping students’ professional skills 
development? Preserving the collective culture and passing it on to the next generations? Promoting 
cultures’ progress and development, or laying the foundations for them to be preserved and contribute 
to the common good? Creating a space for critical, intercultural, and collective construction of learning? 
Enabling students to participate in the construction of a more just world? Encouraging each person 
who participates in the educational process to develop themselves freely and satisfactorily? Facilitating 
that all these people and those in their environment advance in terms of love and happiness?  We 
could list countless questions about the meaning of education.

All these elements and some others are usually part of educational processes’ objectives. Expressed 
in one way or another, they are usually part of the legislation that regulates the educational systems in 
Europe and other regions, and that determines the curricular contents and strategies. The differences 
between some pedagogical proposals and others are found in the importance and priority given to 
some objectives over others in each of them. Teachers want their students to be happy, but in many 
cases the happiness of students as an educational priority is defeated by the importance that the 
educational system as a whole gives to the achievement of competences. All the elements mentioned 
in the first paragraph may seem positive, but whenever we give priority to some of them, others are 
reduced or set aside. An excess of attention to concepts and contents usually leads to less attention 
to emotional issues. In the same way, the choice for body, artistic and experiential methodologies can 
reduce the number of concepts and contents addressed in the classroom. Recognizing the importance 
of both elements, we must ask ourselves: What are we prioritizing in our educational practice? How 
to integrate the emotional dimension within the limitations of the educational curriculum itself?

From a global perspective we see similarities between the development model of modern societies and 
the place we give emotions in our lives. Nowadays there is a global tendency to relate people’s happiness 
to the consumption of products and experiences. This has a lot to do with the capitalist and wealth 
accumulation model that prevails in the world:  we constantly receive explicit and implicit messages and 
advertisements in the streets, in the media, on social networks... that tell us that the happiest people are 
those who possess more economic resources and, therefore, more material goods and experiences can 
accumulate thanks to their purchasing power. This modern idea of happiness is intrinsically related to 
social and economic inequalities, and it is unsustainable in terms of planetary resources: since the planet’s 
resources are limited, we must accept the unequal distribution of them as a reality. It seems that we are 
led to believe that social justice is only possible by renouncing certain doses of individual happiness, thus 
favouring individualistic and selfish behaviours, rather than sharing and cooperating values.
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From a humanistic perspective, individual fulfilment and social justice are intrinsically linked. To achieve 
them, education is one of the most powerful tools and, in particular, the development of social and emotional 
skills. For this reason, both concepts are linked under the common name of socioemotional education.  

This relationship between personal and social fulfilment receives various denominations. Morín (2001) 
speaks about human identity, the person becomes aware of their cosmic condition, their physical 
condition, and their terrestrial condition until they reach their human, individual and social condition. 
Cortina (2010), explains an ethical model in which each person develops their fullness by living, acting, 
and promoting human values such as freedom, conscience, social sense, and responsibility. García-
Rincón (2015) speaks about global cosmopolitan identity that welcomes the plurality of human beings 
who inhabit the planet... And so, diversity of authors.

Another way of referring to this link between personal and social development is through the concept of 
love. We chose to use this concept, despite the traditional and heteropatriarchal meaning that western 
culture has given it (especially through literature, films, and the media) which has contributed to 
reinforcing the myth of romantic love, reproducing traditional and hegemonic gender roles, normalizing 
gender inequalities and, as a last consequence, contributing to perpetuating gender-based violence. 
In this guide we refer to the most liberating sense of the concept of love, as opposed to any form of 
domination or oppression. Punset (2012) states that no life is shaped without a constant reference to 
love and that, therefore, no feeling is more decisive in our lives or has a more radical impact on our 
ability to be happy. Love guides us, gives us hope and moves us above all else.

Naranjo (2007) explains how love is essential to carry out a transformative education. The author 
distinguishes, essentially, three great forms of love: an eros love that requires a deep approach to 
affective-sexual education; an agape love that requires developing empathy and commitment to caring 
about people and the planet; and a philia love that has to do with recognition and admiration, which 
is also present in friendship and cooperation relationships.

With less humanistic depth but much more international diffusion, it is also necessary referring the 
concept of emotional intelligence2, understood by Goleman (1995) as «the ability to recognize our 
own feelings and those of others, to motivate ourselves and to properly manage relationships».  In 
the educational field it is also very relevant to recognize the theory of multiple intelligences (Gardner, 
2021), which recognizes the existence of 7 intelligences: linguistic-verbal, physics-kinesthetics, logic-
mathematics, spatial, musical, social (composed of interpersonal intelligence and intrapersonal 
intelligence) and naturalistic-spiritual. From this perspective, emotional intelligence can be considered 
as a transversal element to all intelligences.

In the next chapter we will see in greater depth how to address emotional intelligence in the educational 
context and, especially, from a transformative approach towards global citizenship. Before, it is necessary 
that we deepen into what we mean by a socioemotional approach in education. To define this concept, 
we start from the theories about the socio-affective approach emerged in the 70s3  which started from 
the premise that the human being’s empathic emotion is the key for understanding. This conception 
gives a priority role to interpersonal relationships, the experiential dimension, understanding other 
people, the concern for what is alien to us and understanding the interconnections that unite us as 

2. The definition of emotional intelligence is original of Mayer and Salovery (1990) Who describe emotional intelligence as the 
ability to manage feelings and emotions, discriminate against each other and use this knowledge to direct one’s thoughts and 
actions; including the ability to express emotions properly.
3. In the 70s, David Wolsk and Rachel Cohen postulated their social-affective method of teaching, based on interpersonal 
relationships. According to this theory, empathic emotion enables fostering understanding.
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people and as a society. This approach proposes the construction of identities that are aware of their 
emotions, of their value as people, of their collective responsibility and of the need to commit to the 
transformation of social reality seeking for the common good.

The socioemotional approach includes theorizing of concepts and contents. In fact, it is one of the four 
steps which usually guide the socio-affective methodology, (Experience – Reflection – Theorization – 
Contextualization), which is used commonly used to incorporate the emotional dimension for global 
citizenship and social transformation in teaching-learning processes:

 

Figure 1: Socio-affective methodology. Own elaboration from Ocaña and Maiques, 2016

The socioemotional approach requires giving a privileged place to emotions for their correct 
management. It involves giving time to generate safe spaces in the educational centre, in which the 
experience and the expression of emotions become protagonists. It involves promoting methodologies 
so that students acquire competences and skills for life, while allowing all students to express themselves 
in a creative way and worrying about the reality of their environment (Santpere et al., 2019).
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When we talk about the experiencing of emotions, although the person is the individual subject of them, 
they originate for the most part by interacting with other people. In this sense, the group becomes a 
space for the experiencing of emotions, and, as a result, it will be a key element for personal, collective, 
and social transformation, as we will see in each of the following chapters. In the following sections 
we will deepen into the characteristics of transformation processes when they are performed through 
an emotional management that is oriented to freedom, justice and, ultimately, the exercise of a global 
citizenship (Santpere et al., 2019).

 

1.2.   Personal transformation

 
For Gallego (2014) a socioemotional education process takes care of both the group and each of the 
individuals who form it. If this process is implemented ensuring the conflicts resolution (which will be 
developed in greater depth in the following section), it will contribute to favour the integral development 
of each person, reaching a greater emotional and affective balance and increasing traits such as: 

Experiencing the body, its sensations 
and emotions, coupled with the ability 
to observe our own mind and how our 
thoughts and feelings evolve in it, allows 
us to be aware of how we are and why.  
This knowledge is fundamental if we want 
to be able to advance on the slow path 
towards adopting responsible personal, 
social, and planetary caring habits.

Self-knowledge

The recognition of our own person and its 
characteristics, as well as its acceptance 
and appreciation, are necessary in order 
to place us assertively in the world and to 
accept other people. Accepting oneself 
and being able to defend one’s own 
principles while having self-confidence 
are indispensable characteristics to be 
able to face conflicts. Without this self-
trust, everything that comes from other 
people will be perceived as a threat for 
us and we will adopt a defensive attitude.

Affirmation and Self-Esteem

The ability to feel, identify, name, share 
and express the various emotions, is the 
key element of emotional competence.

It is the ability to understand, mentally 
and emotionally, the experiences of other 
people. It involves understanding the ideas, 
emotions, behaviours ... of the people 
with whom we cooperate. It is essential to 
develop any group process creatively.

The Recognition and Expression 
of Emotions

Empathy
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Attention and Memory Language

From recognition, self-esteem and em-
pathy, a more constructive, open, and 
value-based thinking of global justice is 
developed. With it, we will be able to 
critically analyse the rules imposed by 
society (explicit as the legal system and 
implicit as the market laws).e implicite 
come le leggi di mercato).

The socioemotional approach does not oppose cognitive development but favours it. It allows to express 
oneself, communicate, reflect, apply logic and develop strategies, contributing to the development of 
capacities such as:

Raising awareness about the body and 
emotions, as well as observing the mind, 
requires a high level of concentration. 
Hence the relationship between the socio-
emotional approach and techniques of 
«Mindfulness» or «focusing».

Assertive expression requires a correct 
linguistic development in order to express 
feelings, desires and needs, being this need 
for communication is what motivates and 
stimulates the development of a coherent 
and conscious linguistic capacity. The 
recognition and expression of emotions 
also carries an important load of language 
and non-verbal communication, which 
helps us, for example, to understand when 
intercultural frictions or cultural clashes 
may be occurring. It can also help us 
understanding the students’ discomforts 
(not everyone expresses themselves in the 
same way) or identifying  existing conflicts 
within the group.

We have described how emotional 
intelligence interacts with others, 
empowering them and contributing to 
develop mental structures and skills and 
their relationship with the world.

Multiple intelligences

Understood as the way people express 
themselves and the capacity for evolving 
their emotions, instincts, ideas...

Development of moral reasoning 
and creativity

Creativity
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1.3.   Collective transformation 

In social processes (and in neural ones, as we will see later) cooperation is the central axis that allows 
collective development. In socioemotional processes, the participants enrich each other while sharing 
the moment that the process lasts. In a group, cooperation does not arise spontaneously from the outset; 
it is a point that is reached afer having lived experiences that favour it. Trust and communication must 
be strengthened beforehand. Therefore, it is so important, as educators, to know at what time, at what 
station of the route and where in the map the group is when it comes to implementing educational 
proposals for global citizenship from the socioemotional approach.

This gradual process is known as the Provention ladder4 (in reference to «providing» individuals and 
groups with the skills needed for peace in general and to deal with a particular conflict). In this guide, 
we take this concept as an element of great importance, placing the emphasis on creating the bases 
to face any dispute or divergence at the time it occurs, thus improving the relations between the 
protagonists of the process, starting from the need to know each own carefully, while giving meaning 
to personal experiences and being aware of own limitations and potentialities (Cascón, P., & Beristain, 
C.M., 1994).

According to this theory, the steps that must be considered and strengthened in order to achieve 
creative cooperation in the group and the emotional balance of its members are:

4. The original idea of the Provention ladder was defined by John Burton in the 90s. Burton defines Provention as the process 
of pre-crisis intervention leading to a proper explanation of conflicts, the recognition of the structural changes necessary 
to eliminate their causes and the fostering of attitudes and collaborative relationships necessary to manage them without 
violence.
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PRESENTATION
It is a moment that should not be delayed and 
that allows a first approach and contact when 
the members of the group do not yet know 
each other. It is the first moment for creating 
the bases of a group that will work in a dynamic, 
horizontal, cooperative, and relaxed way.

KNOWLEDGE
Afer the presentation and first contact within the group, there 
should be a moment for each member of the group to make 
themselves known in greater depth, while each one can get to 
know the rest in a more genuine way. This is the moment for raising 
awareness about personal emotions that are emerging and deciding 
how much of them each person wants to share with the others. As 
the theory of The Window of Johari (Luf, 1961) explains, a person 
expands their self-knowledge while they share it with other people 
and listen to what other people are learning about them. 

AFFIRMATION
It refers both to the self-affirmation of each of the participants and to the 
affirmation of the group as a specific collective. The group context brings into 
play the mechanisms on which security is based on oneself, both internal (self-
concept, capacities...,) and in relation to external pressures (role in the group, social 
demands...). Sometimes it’s about making one’s own skills and limitations aware. 
Other times it’s about facilitating the recognition of one’s own needs and being able 
to express them in a verbal and non-verbal way, enhancing the acceptance of all the 
people in the group. Other times it’s about fostering group consciousness. 

TRUST
It arises as a result of a favourable and safe atmosphere, in which knowledge and affirmation 
lead to a feeling of co-responsibility. The degree or nuances of this trust imply a configuration of 
interrelations between each participant, and between the group as such. In addition to promoting 
personal development and fostering attitudes of solidarity and the group dimension itself, trust is 
essential for a collective goal towards social transformation.

COMMUNICATION
It includes the development of verbal and non-verbal communication in the expression of needs or feelings, as well as 
in active listening. It means not only understanding but showing openness to other people’s needs and commitment. 
The development of forms of non-verbal communication also involves a wealth of innumerable experiences for the 
empowerment of interpersonal relationships and the strengthening of the group. A socioemotional process offers spaces 
with diverse channels for the expression of feelings. In these spaces it is necessary to induce the expression of the own 
existing feelings towards another person’s and towards the group. Similarly, it is necessary to accompany the consequences 
of that expression and to promote the resolution of arising conflicts. That is why confidence must be strengthened before 
we go further into this communication.

COOPERATION
Once trust and the channels for communication have been guaranteed, we can go a step further by discovering not only the 
advantages and possibilities of working together in terms of results, but also how this can serve as a life experience, developing 
the ability to share.

CONFLICT RESOLUTION
Conflict is part of everyday life. It occurs when the interests or needs of two or more people within a group collide. Depending on the level of pro-
gress in the aforementioned provention ladder, the group will have been provided (or not) with the necessary tools for conflicts resolution and will 
face them according to the following graphic representation, in which   the interest in the objectives (upper and lower axes) and the interest in the 
relationship between the group members (lef lateral and right lateral axes) intersect, giving rise to different ways of facing and resolving conflicts:

1

2

3

4

5
6

7
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Table 1: Conflict Resolution Styles 
Source: Cascón, P. (2001)

 
Taking as a reference the previous graphic5, the appearance of any conflict resolution style will be 
determined by what is given more importance in the group:  the objectives or the relations between its 
members. This brings us back to the questions we asked ourselves at the beginning of this guide and 
which we summarized in: What are we prioritizing in our educational practice? 

Well, both options (objectives and relationships) are interdependent variables, since  if we choose to give 
a lot of importance to one of them, possibly the other one will be affected: for example, if we give too 
much importance to the achievement of objectives (in the case of the educational field, understanding 
the objectives as the curricular knowledge) and to the fulfilment of tasks and times necessary to 
achieve them, we may be setting aside the  relationships between the members of the group and the 
emotions that each person is experiencing in the process, giving rise to the mismanagement of anger, 
misunderstandings, bad communication... This, in the medium and long term, could have negative 
consequences on the achievement of the objectives.

On the contrary, if attention to relationships in the group takes an excessively priority role, it may happen 
that objectives will not be achieved or that it will take longer than expected to achieve them; however, 
the relations between the members of the group would be much stronger than in the previous case, 
and the group members would have a much more positive emotional experience. This, in the medium 
and long term, could have positive consequences on the achievement of the objectives.

5. Cascon (2001) is based on the «Thomas-Kilmann Conflict Mode Instrument» which evaluates the behavior of individuals 
in conflict situations, i.e., situations in which the interests of two people appear to be Incompatible. In conflict situations, we 
can describe the person’s behavior according to two basic dimensions: (1) assertiveness, the extent to which the individual 
attempts to satisfy his or her own interests and, (2) cooperation, the extent to which the individual attempts to satisfy the 
interests of the other person. These two dimensions of behavior can be used to define the five methods of conflict resolution: 
Competition, Collaboration, Commitment, Avoidance and Submission.

The objectives are very important

COMPETITION
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As a conclusion, we can affirm that cooperation provides us with a healthy balance between the two 
variables: in a collaborative process both the objectives and the relationships within the group will 
have the same importance and there will be collective mechanisms to ensure that attention is given to 
both elements, so that the group members live the process taking into account the emotions that are 
manifested in the personal and collective axes, paying special attention to inclusion, participation and 
belonging to the group.

We can say that the emotional experiences that students experience as a result of belonging (or not) 
to different school groups determine to a large extent the socio-affective development of the students. 
Therefore, the socioemotional management of conflicts that may arise between groups of students 
will influence how they will resolve these conflicts (if they choose to opt for healthy and positive mech-
anisms for all or if they decide not to do so) and with it, favouring the inclusion and participation of 
all or, on the contrary, promoting exclusion and the feeling of non-belonging to the group. Thus, the 
socioemotional approach can be constituted as a powerful tool to promote inclusion, especially in 
students belonging to vulnerable groups and susceptible to living situations of exclusion, promoting 
a greater desire to remain in the educational institution and avoiding exclusionary, stigmatizing, or 
violent processes and helping to prevent early school leaving caused by these reasons, among others.

It is, therefore, to promote the creation of that collective awareness, in which the groups of students 
feel as an integral part of a larger group that encompasses them all in equal opportunities, rights and 
obligations, where we care about each other and the immediate environment and also undertake indi-
vidual and collective acts to improve the global environment we are part of.

 

 1.4.   Social transformation

 
Socioemotional education is the most effective tool to achieve real, experiential, embodied changes 
in individuals and in groups. This personal and collective transformation is a prerequisite for achieving 
social transformation. In fact, there are several spiritual and political traditions that remind us that 
the path towards global change requires individual and local change, as the  Oracle of Delphi  «Know 
yourself and you will know the universe and the gods» to the statement erroneously attributed to 
Gandhi «Be you the change you want to see in the world» or the Mayan proverb  «He who believes, 
creates, he who creates makes; he who does transforms himself and the society in which he lives.»

Personal and collective change is a necessary requirement, but it does not seem to be enough to achieve 
social transformation. The key, probably, is to carry out personal transformation while participating 
in processes of social transformation in favour of justice, peace, and universal freedom. It is at this 
point that we ask ourselves: How can this social change be promoted through education from the 
socioemotional dimension?

A first orientation that may seem obvious but should be remembered, is to apply the socio-affective 
methodology (see Figure 1 on page 10) when addressing the contents related to the study of 
socioeconomic issues, especially in those issues related to social realities that we want to transform. 
That is, starting from an emotional experience in relation to a social injustice, inviting students to make 
a personal reflection followed by a collective generalization, theorizing about the issue by expanding 
the information (investigating) and connecting the local phenomena with the global issues to, finally, 
contextualize and define what we can do to make real changes in the systems in which we participate 



17TRANSFORMATIVE EDUCATIONAL ACTION: Socioemotional education resources for global citizenship

and how we can take an active position. This whole process is born from the emotions experienced as 
a result of the initial emotional experience.

Empathy is, again, a key factor for transformation, as it is the emotional element that links the reality 
of educators and learners who participate in the teaching-learning processes, with people who suffer 
the violation of their rights for various reasons somewhere in the world.

Throughout the process of social transformation, the group will go through various emotions. All of 
them will provide relevant information and it is necessary to give them the necessary space so that 
they can evolve. There is an emotion that currently stands as one of the banners for social transfor-
mation: indignation. In the words of the feminist philosopher, teacher, and writer Simone de Beauvoir 
(1954) «one’s life has value in so far as one attributes value to the lives of others, through love, 
friendship, indignation and compassion». In the same vein, the diplomat, writer, and political activist 
Stéphane Hessel (2011) wrote about indignation: «I wish you all, each of you, that you have your 
cause for indignation. It’s a precious value. When something outrages you (...) you become someone 
militant, strong, and committed. You become part of that current of history, and the great current 
must follow thanks to each one. That current tends toward greater justice, greater freedom.» We 
find indignation as one of the engines for the implementation of processes of personal, collective, and 
social transformation.

The process of social transformation that the group is going through also requires learning to manage 
the divergences and differences that may manifest within it. Aristotle ruled that human nature 
itself is social. However, the modern system of social organisation based on competition rather than 
cooperation, ensures that we socialise from an individualistic and ofen self-centred position. Much of 
the blame for this lies on the logic of modern western thought as unique. This positioning, which we 
need to abandon, makes very complex learning to understand and to live with opinions and positions 
that are diverse or contrary to our own.

At this point, an essential element is learning how to manage frustration so that it is possible to 
build, through education, processes of participation and mobilization from a global citizenship and 
cooperation perspective, avoiding other dynamics or conflict resolution styles which are less healthy 
and more exclusive, as mentioned in the previous section.

For Goleman (1995), the proper management of frustration is a fundamental element, since mastering 
a large number of talents is not enough if we do not manage how to control this feeling. Thus, frustration 
appears when we fail to meet our expectations. At this point it seems relevant to make visible the 
consequences of the socialization differentiated by gender in the social and cultural construction 
of different expectations for women and men. As a result, people live different types of frustration 
according to gender. Therefore, when talking about the management of frustration, it is necessary to 
start from a gender analysis, considering that women and men live specific frustrations, as a result of 
the expectations that the heteropatriarchal system defines and perpetuates.

In the exercise of global citizenship, it is also necessary to accept the existence of diverse points of view 
and the fact that many times it will not be ours that prevails in decision-making (María Araujo, 2014).

The provention ladder that has been mentioned above, can also be one of the keys to address social 
transformation through educational spaces. As the group has experienced how necessary it is to know 
each other, to affirm ourselves personally and as a collective, as well as to develop the trust that allows us 
to express ourselves and communicate; in the same way, these principles can be applied to understand 
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the socioeconomic relations and the importance of, in the words of Amaia Pérez Orozco  (in de Blas, 
2012),  «putting life at the centre to turn around a system that despises life»  and understanding that 
it is essential to care for and let ourselves be cared by,  within the group and in society.

Since the objective of this provention is to provide, (to provide individuals and the group with the 
necessary capacities for the resolution of conflicts), the group members also complete the process with 
more capacities to attend to social conflicts than were initially handled.

There are several teaching methodologies that allow us to develop educational processes while making 
social changes (however small they may be). For example, Service Learning with a Caring approach 
or Learning Based on Transformative Projects. It is important to remember that, generally, when we 
want to perform a social transformation, it is because some form of injustice, inequality or violation of 
rights is taking place and, therefore, there is a certain social conflict. It is foreseeable that contact with 
this reality will also arouse personal and interpersonal conflicts, so it is necessary to accompany the 
emotions of all the people who participate in the educational experience.

We find another example of how the socio-emotional approach in an educational group enhances social 
transformation, in playful methodologies such as Ludopedagogy6 (Rivasés, 2017) and in cooperative 
games7. When we change a rule in a game and thanks to that change the game becomes used as a tool 
of inclusion rather than exclusion, we are transforming reality.

To conclude this section on social transformation, we remember Kate Millett (2016) who teaches us 
that «the personal is political» and we join her words to those of Paulo Freire (1990), who reminds us 
that «education is a political action». In this way, we can also conclude that approaching educational 
intervention from the socioemotional perspective is a political and transformative act, if we raise 
awareness about the relationship that exists between the educational process that is being lived and 
the local and global socio-economic reality.

6. Ludopedagogy, which comes from Popular Education, concretes and makes operational a political and pedagogical bet: 
We do not like the reality we live in, and we want to change it. The proposal is to recover, revalue and recreate the ability to 
play, understanding that playing is a journey to re-discover reality: investigate it, turn it around, re-create it and transform it.
7. Within the framework of the TEMSIC Project, the guide «Transformative Educational Action: game-based resources for 
global citizenship» has been developed, in which a theoretical framework is presented as well as practical pedagogical propo-
sals to address, from a global citizenship approach, the implementation of cooperative games in the classroom. This guide is 
available at: https://transformative-edu.eu/en/about/  and  https://www.intered.org/es/recursos/accion-educativa-transfor-
madora-contribuciones-desde-el-juego-educativo-para-la-ciudadania
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2.1   A universe of emotions

Since, as we mentioned at the beginning of this guide, Mayer and Salovery coined the term «emotional 
intelligence» in 1990 and Daniel Goleman popularized it in 1995 until today, there has been many 
progresses in the scientific study of emotions. Among the current scientific theories, it is worth 
highlighting neurosciences. Due to our specific interests, we will refer later to neuro-pedagogy.

Given the diversity of scientific perspectives, there are great differences when it comes to defining 
emotions, their characteristics, and their categorization. There are discrepancies even when it comes 
to delimiting which are the primary emotions, from which emanate the hundreds of emotions that 
human beings can experience. Probably the most recognized theory, is the one from of Paul Ekman 
(1993) and his discovery of four concrete facial expressions:  Fear; Anger; Sadness and Joy, which are 
considered as universal for being recognized by people from cultures all around the world.

Following Ekman’s studies, Goleman categorized primary emotions as: Anger; Sadness; Fear; 
Joy; Love, Surprise; Aversion and Shame, although he himself recognized the limitations of this 
categorization, since human beings can experience many combinations of emotions from different 
categories.

In this guide we take as a reference the analysis and graphic representation of emotions elaborated 
by the Project «Universe of Emotions»8 promoted jointly by Eduard Punset, Professor Rafael Bisquerra 
and the PalauGea study, whose purpose is to offer a graphic representation of the 307 most important 
human emotions, within the more than 500 counted by scientific research. The large galaxies that are 

8. https://universodeemociones.com/proyecto/
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contemplated in this map of the Universe of Emotions are Fear, Anger, Sadness, Joy, Love and Happi-
ness, and in each of them there is a subset of emotions with similar characteristics. We choose this 
categorization due to its great variety of concepts and the richness of its interrelations, very useful for 
educational work:

MAP OF EMOTIONS 
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2.2   Emotional intelligence in transformative education for  
 global citizenship

We have mentioned before the theory of multiple intelligences, by Howard Gardner. According to it, 
intelligence is not limited to conceptual cognitive understanding, but it is the ability to solve problems 
or craf products that are valuable in one or more cultures. From this perspective, we cannot limit 
emotional intelligence in education to the ability to name emotions, much less address it as the ability 
to control and repress one’s emotions to avoid their expression in public (a trend that is sometimes 
used to prevent unforeseen events or setbacks related to emotional expression and management, both 
in the educational field and in society in general).

From an education for global citizenship approach, we can say that emotional intelligence applied to 
transformative education is the ability to solve the problems of inequality, violation of human rights, 
destruction of the planet, etc. through the dynamization of socioemotional processes that transform 
reality in favour of global justice.

In learning processes, and in building and exercising global citizenship processes, feelings related to 
basic emotions are triggered. We propose that in the educational processes for social transformation it 
will be necessary to accompany the following emotions from a socioemotional approach:

Fear Anger Sadness

In the face of foreseeable 
violations of rights and the 
awareness that, in a global 
world, this non-compliance 
already affects us in the 
present and can do so 
much more in the future.

In the face of the violation 
of human rights and non- 
compliance by the institu-
tions and people who have 
the responsibility and obli-
gation to guarantee them.

Result of the aforemen-
tioned injustice and the 
empathy with people and 
social groups that suffer 
it.

Which is created through 
participation in trans-
formative processes in 
favour of social justice and 
collaboration with entities 
involved in generating 
those changes.  

Joy

Which arises from expe-
riencing empathy, sym-
pathy, affection, interest, 
and acceptance by others.

By feeling in harmony and 
in tune with participatory 
processes that we know 
contribute to global jus-
tice and the common 
good.

Love Happiness

Own elaboration from Bisquerra (2015), Greenberg (2008), Goleman (1995) and Ekman (1993)
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Our proposal is that the management of emotions in educational processes for global citizenship always 
have as a basic principle the emotional awareness and it improves the processes of homeostasis and 
organismic self-regulation9.

2.3   Emotions and body in the transformative educational      
         experience 

«Your mind creates your reality» is one of the best-known statements of the renowned neuroscientist 
Joe Dispenza (2013), researcher on neuroscience, its relationship with emotional management and, 
therefore, with the happiness of the human being.

This statement applies to several issues. One, especially noteworthy for the educational field, is to 
realize that what we call «reality» is the interpretation that our brain builds with the stimuli it receives 
through the senses. In other words, we never fully perceive the external reality, but we create our own 
construction of reality. The stimuli that the brain receives are processed by our previous knowledge 
and then our mind builds an image of the outside that we call «reality», but that is different from the 
image built by other minds, even when we share the same language to describe it. 

In this sense, and paraphrasing Dispenza, our mind creates our reality. We will perceive reality 
differently the moment we realize that it is our creation and that, to a large extent, we can transform 
it, not always at our will, but at least in the way we perceive and interpret it. 

Equally important in education and in any form of coexistence, it is to know that other minds create 
other realities, that is, they conceive reality differently as a result of the same stimuli. Therefore, even if 
we have the same source of information in that «the external reality» may be the same (which may be 
debatable but would require excessive philosophical debate); the image that each person elaborates 
of that reality and how it works (their worldview) is different for each person and, much more, for each 
culture (their cosmovision).

Considering variables such as previous knowledge, culture, sex/gender (among others), we could 
establish the similarity between the mind and a computer program (neural in this case), so that in the 
same situation, some people perceive elements that others do not even see. When they see something 
similar, even believing that they perceive it in the same way, it affects each person differently, moving 
different emotions, which can even be contrary.  Therefore, the answer given to those stimuli is 
different, even if it is manifested to have perceived the same thing and felt the same feelings. This has 
a lot to do not only with the life experience of each person and the path they have travelled throughout 
their life, but also with variables such as their socioeconomic conditions, or, when we talk about the 
interpretation of the global reality from a critical approach, it will be influenced by the sensitivity or 
knowledge they have on certain issues and social problems, both local and global. We offer some 
examples below:

9. In biology, homeostasis is understood as self-regulation phenomena, which lead to the maintenance of the properties of the 
internal environment of an organism. Applied to the human being, it is the capacity that each person must regulate himself 
bodily and emotionally, adapting in the healthiest way possible to the changes that occur in his environment. Sometimes, the-
se natural self-regulation processes are interrupted by learned neurotic mechanisms that do not allow the person to complete 
said organismic regulation, thus achieving homeostasis. (from Casso, 2020)
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In both cases the protagonists have been exposed to the same stimuli, however, their interpretation 
and construction of their own reality is completely different, even becoming the opposite.

Neuroscience encompasses the various scientific fields that study the nervous system and all its 
aspects (such as: its structure, its functions, ontogenetic and phylogenetic development, biochemistry, 
pathology, pharmacology, etc.); as well as the way in which its different elements interact, giving rise to 
the biological bases of cognition and behaviour.

In recent decades, research has been marked by the role that neuroscience has given to emotions 
in human life (Dispenza, 2013). This is one of the specialties of neuropsychology, which explains the 
relationship between these biological processes and those of the mind. For its part, neuro-pedagogy 
explains the relationship between these biological processes and learning processes, with special 
attention on how emotions influence them. 

The knowledge of the bio-neuropsychological process, in addition to providing us with the physical 
explanation of emotional phenomena, is relevant in this guide because it allows us to verify the primacy 
that education has in the conformation of thoughts and emotions. Both for its conditioning potential, 
by fixing the neurological circuits that form thoughts and emotions, and for its ability to change these 
«modes of thinking and feeling» through consciousness and repetition, thus fixing alternative paths 
(circuits).

Evolutionarily and as can be seen in the brain’s structure, it is composed of three independent but 
functionally interconnected brains. To distinguish them visually, we can use our own hand as a reference.  
If we take the thumb, place it in the palm of the hand and fold over the other fingers, closing the fist 
with our thumb inside, we get a representative model of the brain structure. Thus, we distinguish the 
three brains that make up the Triune Brain (MacLean, 1990):

 

A person who perceives themself as an 
environmentalist and who has knowledge 
about environmentalism and / or presents 
sensitivity to the problems related to 
the damage that occur to the planet, 
will perceive as something outrageous, 
frustrating, and even painful to find a 
plastic bag in the nature. However, a 
person who has not developed concern 
about this issue or who has no knowledge 
of the limit situation of the planet, may 
overlook this fact or not give it great 
importance. They may not even get to see 
the plastic bag.

A feminist person will celebrate as a 
positive thing, as a step towards guar-
anteeing women’s rights and even as a 
great achievement, that in education-
al institutions the feminist struggle of 
March 8 is commemorated. However, 
a person who has no knowledge about 
this struggle, may perceive it as some-
thing strange and alien, even unneces-
sary; moreover, it may be a person who 
does have knowledge on the subject 
but who, from a position of privilege 
within the heteropatriarchal system, 
positions himself against it, perceiving 
this fact as something negative, as a 
social setback and even as an attack on 
his person and his peers.
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The primitive or reptilian brain,  which in our representation of the hand corresponds to the 
area that spans from the wrist to the beginning of the thumb and is composed of the brainstem 
and cerebellum. It is responsible for collecting the data information from the outside through 
bodily sensations, regulates the states of wakefulness and sleep and survival responses such as 
fight, escape or blockage.

The mammalian brain (amygdala, hypothalamus, and hippocampus) located above and 
surrounding the brain stem. Following our hand model, it would correspond to the thumb 
picked up on the palm of the hand. It includes the limbic structures that regulate emotions and 
motivation, although emotions are not limited to this area but affect all neural circuits and the 
mental processes that emerge from them.

 
The human brain itself or neocortex,  which is the cerebral cortex that surrounds everything 
else. The neocortex is the most «human» structure of the nervous system, since it is the region 
of the cerebral cortex related to the capacities that differentiate human beings from other 
mammals, such as language, imagination, or the capacity for abstraction. In the representation 
of our hand, the neocortex would be the fingers that cover the thumb.

 
 
To approach, through a very brief summary10, the understanding of the processes that happen inside 
these brains, it is necessary to see how the brain is composed, along with the rest of the nervous system, 
by an immense network of neurons. Studies carried out on the functioning of the brain and nervous 
system have shown how each neuron emits a message of an electrical nature which travels along its 
branches and which, in a lapse -called a synapse- reaches many other neurons. In this way, information 
is not only transmitted, but interacts in various areas of the brain, depending on the nature of the 
information that is in action. At each synapse, the neuron releases an amount of the neurotransmitter 
and the signal ceases to be electrical and becomes chemical. Each receptor neuron excites or inhibits 
communication to other neurons. This «decision» depends on the learned history that, together with 
genetic information, is forming «circuits» that fix (with a certain margin of flexibility) the paths that 
information travels and, therefore, the type of thoughts and emotions that are mobilized. This type of 
communication does not occur only between neurons, but also in a similar way between neurons and 
muscle fibres to provoke movement.

Another approach to neuroscience that is fundamental for understanding its implications with trans-
formative education, start from the social essence of the human brain. The brain, like the whole body, 
evolved to allow us to organize intercellular relationships inside and with others outside. And in that 
combination of relationships, the brain developed into the largest one of all species, just because we 
were able to manage life in community. Living with others is the wonderful cause of our brain complexity 
and we could even talk about neuro-coexistence.

As we are seeing, knowing how the brain works neurologically allows us to understand how knowl-
edge and our emotions materialize. Literally, our thoughts, feelings, emotions and ultimately the per-
ception we have of the world, are matter, emanate from matter and are materially transformed. 

10. For this summary, the ideas of Pedro de Casso (2020) have been taken as inspiration. in My Gestalt. The hidden potential 
in Fritz Perls’ Gestalt which in turn collects information from the Galician neurologist Xurxo Mariño in Neuroscience for Julia 
(2014)
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Neuro-pedagogy teaches us that what we understand as reality are ideas that our brain elaborates, 
but also that the ideas of our mind are, in turn, physical realities that occur in our brain. They 
are biological, electrical, chemical, and hormonal processes. Knowing how these processes are 
developed and knowing how they are fixed, allows us to promote learning processes that take them 
into account. But it also allows us, assuming the social and political responsibility that teaching 
entails, to induce processes of personal, collective, and social transformation. Those individual 
and social changes are also physical, biological, chemical changes... that we can promote from a 
socioemotional and transformative educational practice.  Personal and social transformation affects 
all orders of knowledge and, therefore, can be approached socioemotionally from any subject.

A different way of thinking involves, for example, the flow of a different proportion of hormones. This 
is true for both individuals and society: a society characterized by fear will have a high proportion of 
the hormones and neurotransmitters generated by fear (such as adrenocorticotropic, epinephrine, 
cortisol, etc.) circulating through the bodies of its inhabitants. On the other hand, a basically peaceful 
society, in which rights are covered and sufficiently guaranteed, will have a greater proportion of 
pleasurable hormones (oxytocin, endorphins, etc.).

Understanding how the neural circuits associated with the forms of thought that generate fear are 
fixed, helps us to recognize them and to distinguish if they give us useful information for survival or are 
a neurotic fixation. Likewise, knowing that these circuits can be modified, internally putting awareness 
in our emotions and thoughts, and externally creating contexts of trust and security, allows us to let fear 
evolve if it no longer helps us. On the other hand, knowing how a realistic positive thought generates 
pleasant feelings, helps us to choose ways of thinking that help us to feel in a certain way.

Reason and emotion, individuality and sociability are polarities that materialize in the body and are 
expressed in actions. Rather than affirming that we have a body, we can say that we are a body, and it 
is in it that thought, emotion and action converge; it is in it that empathy is embodied and mobilized. 
An example of this are mirror neurons that are activated when we do something in the same way 
as when we see or imagine that someone does it. Thanks to them we can imitate others or learn 
skills by contemplating how others perform it. They are also responsible for empathy: emotions 
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and thoughts of other people that are reflected in us and that we feel as our own. We understand 
empathy as the feeling of agreement and correspondence with the other, which allows us to put 
ourselves in perspective and get closer to other people.

Empathy is, together with the conscious experience of each individual experience, the fundamen-
tal aspect to address socioemotionally transformative education for global citizenship. Collectively, 
what needs to be addressed is conflict resolution capacity and everything that happens in that pro-
cess, as described in previous sections of this guide.

In addition to highlighting the leading role played by the awareness of one’s own emotions and 
empathy towards the emotions of other people; neuro-pedagogy gives us other pedagogical - 
methodological keys (Ocaña and Maiques, 2019):

 
 
Taking care of the brain together with the rest of the body: ensuring rest in order to have 
good levels of attention, motor and cognitive functions and a good mood; incorporating a 
varied and balanced diet that ensures that our brain has the necessary nutrients; adding to our 
physical activity exercise habits, relaxation and breathing, which favour the reduction of stress, 
the maintenance of attention, oxygenation of the brain, and better levels of self-control and 
cognitive performance.

Taking care of the context and social relations: promoting positive relationships between 
teachers, students and with the entire educational field, which generate a climate conducive 
to learning, both intellectually and emotionally; taking care of the relational space between 
students and teachers, building bonds based on harmony and respect; reducing stress, which 
is responsible for limiting the functions of the hippocampus, and, as a result, reducing memory 
and learning capacities.

Taking care of the teaching-learning process: encouraging the interest and curiosity of the 
students through the incorporation of variations in sensory stimuli; giving meaning to what they 
have learned so that students incorporate it into their long-term memory and understand it as 
important in their lives; adapting the challenges to the possibilities of the students  and  adding 
difficulty progressively, starting from the basis that each student is unique and respecting and 
understanding their individualities to develop themselves towards their full potential.
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T he objective of this section is to present some practical proposals so that teachers have references 
when considering educational practices that promote the construction of global citizenship from a 
socioemotional approach. In addition, thanks to all the approach we have presented on neurosciences 
and neuro-pedagogy, we hope to have generated in the faculty interest and concerns that invite them 
to continue researching on the subject in order to perform it through their teaching practice.

As mentioned throughout this guide, the provention ladder is an excellent tool to launch educational 
and transformative processes that put the socioemotional dimension at the centre. As a result, we 
will take it as an axis that will structure this section in which we present some proposals that allow to 
«provide» the students with the necessary capacities to favour the construction of a transformative 
global citizenship towards peace and justice in general and to face the conflicts in particular, putting the 
emphasis on creating the bases to face any dispute or divergence at the time it occurs. Thus, improving 
the relations between the protagonists of the process, starting from the need to know each other 
carefully, giving meaning to personal experiences, being aware of the limitations and potentialities, in 
order to, ultimately, promote spaces of cooperation and social transformation.
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3.1   Pausing and raising awareness about our emotions 
 
 Loading...

OBJECTIVE

This activity aims that students concentrate on the present moment and 
favour that they are in a state of calm and attention during the following 
activities or subsequent moments.

It can also be performed afer a specific activity to spend some time integrating 
what has been experienced and learned.

Age of target audience:
6 years and older

START-UP

Students are told to sit in a comfortable position, trying to feel an invisible thread pulling the top 
of their head upwards.

Once everyone is in this position, they will be invited to close their eyes and prepare to visualize the guided meditation, which will 
be provided aloud by the person leading the activity. There are multiple guided meditation resources, available on the internet, or 
prompts can be intoned aloud. Below we offer a proposal based on the didactic Guide «Schools with soul» prepared by Selfi and the 
Transformative Education and Global Citizenship Movement.11 

• We explain to the students, carefully, how to correctly perform the posture. To do this, they are invited to imagine a stool whose 
weight rests equally on its 3 legs. Everyone sits on a cushion with one crossed leg over the other. In that posture, the back is 
upright, and the eyes closed or pointing slightly down.

• They are told that anyone who has difficulty sitting on the floor cross-legged may kneel on a cushion or meditation bench or sit in 
a chair with their backs upright and their feet resting on the floor, side by side.

• They are instructed to draw a subtle inner smile on their lips. 

• It is explained to them that sometimes we drop our shoulders while meditating or sit too tense. In these cases, it is useful to 
indicate that, to achieve the upright and relaxed posture, they can imagine that they «close the zipper». To do this, they have to 
imagine that they have a zipper in the middle of the body that, starting at the navel, ends at the chin.

• They are invited to feel the invisible thread pulling upwards from the top of their heads.

• They are instructed to let their hands rest comfortably on their knees, and to bring their attention to their breathing without trying 
to modify it, only by observing it.

• It is important to remind them that when a thought or a body sensation distracts them, they should observe it without judging it, 
and kindly return their attention to their breathing.

• They are also told that afer the first gong (or sound that has been chosen to mark the rhythms), they will do 1 minute of medita-
tion in silence. At the end of the minute the gong will sound 3 times, and they will slowly open their eyes and recover the original 
posture. 

• The gong sounds (or sound that has been chosen to mark the rhythms) and there is 1 minute of silent meditation. The gong (or sound 
that has been chosen to mark the rhythms) sounds again 3 times and they are invited to slowly opening their eyes. Calmly the guidelines 
will be given so that each one, in his usual position, performs several conscious breaths in order to close and say goodbye with gratitude 
to the previous activity, in a shared space of attention and presence. At the end, calmly, they will prepare for the next activity.

 
MATERIALS

Chairs or cushions on 
the floor

Paper/ a diary (optional)
Gong / percussion instru-
ment / rhythm-marking 

sound

11. https://educaciontransformadoraglobal.org/wp-content/uploads/2021/05/guia-didactica-castellano-4.pdf 
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CLUES TO GUIDE 

It is convenient that the first time the exercise is going performed, it has been possible to reflect with the students, within the level of 
development of the stage in which they are, about the need to «Pause» and finding mental and emotional calm. And that this explana-
tion is accompanied by the benefits of focusing their attention on their breathing to find the calm they need when their thoughts and 
emotions are scrambled. 

It is recommended that before starting this exercise, they are reminded that the important thing is that, if they are distracted, they 
return kindly to focus their attention on their breathing. 

It is recommended to incorporate this exercise on a daily basis, promoting its use in transitions between classes, and afer recreational spaces.
 

REFLECTION

Students are instructed to share with the group or write in their diary or paper the answers to some questions: What have you felt 
during the exercise? How does your body feel after the practice of the exercise? What about your mind? At what times of the day do you 
feel that you can benefit from this exercise?

It is about incorporating into our habits the «Pause», giving us a minute between one activity and another. A pause of stillness and 
consciousness, which prepares us for what is to come.
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3.2   Presentation

Crazy Names

OBJECTIVE

It is an activity to perform with groups that do not yet know each other, 
so they can learn each other’s names, but can also be implemented with 
groups that do know each other. In both cases it favours strengthening 
the trust and bonds between the group members.

Age of target audience:
6 years and older

 
MATERIALS

No material 
required

START-UP

It is performed in a circle, usually standing, but the group can be seated. There will be four rounds:

1. In the first round, each person expresses their name in an original way, providing a specific gesture and tone. (For example, Ana 
can say «my name is Aaaaaaaaaannná» while moving her arms) and the whole group, at the same time, repeats her name with 
that gesture and that way of saying it.

2. A second round is made in which the whole group goes, successively, expressing the name of each person, with its corresponding 
gesture, the rest of the group repeats each name and gesture also successively.

3. In the third round, a person begins by saying their name. In order, the next person must repeat the previous name and then say 
theirs. The third person repeats the first two names and adds their own, and so on. If someone is wrong or forgets, they can ask 
the group for help, saying «Help». 

4. The fourth round is included in the «reflection» section

CLUES TO GUIDE

Something very important in this type of exercise is the leader’s role. You should show an open, fun attitude, inviting participation 
without complexes or shame. This exercise is about avoiding the fear of ridicule to generate a climate of positivity and trust among the 
group members.

However, we can also find attitudes of closure on the part of the students. It is important to consider the emotions that students ex-
perience and not to force them to perform an act that may be uncomfortable for them. From the role of facilitation, we will encourage 
the students who present greater difficulty, we will ask the rest of the group to join to give them encouragement, we will rely on the 
most extroverted students to give an example of how the activity is free of prejudices. In case of not getting some students to want to 
perform the exercise, or that the exercises proposed suppose some type of cultural shock for students, we will respect their opinion, 
noting it for later work through other types of activities from an intercultural and more inclusive analysis.

REFLECTION

In the final round each person shares how they feel in this final moment and how they have felt throughout the activity: what emotions 
have you experienced? have you found it easy to keep up? Have you felt shame, happiness, fear...? Do you think that you all have felt 
the same emotions? Why do you think that people face situations like this in different ways? How can we help and support each other 
so that everyone feels comfortable?
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3.3   Knowledge

Concentric circles 

OBJECTIVE

It is an activity that can be carried out to expand interpersonal knowledge 
and promote a brief encounter between group members.

Age of target audience:  
6 years and older

 
MATERIALS

No material required

START-UP

It takes place in two concentric circles with an equal number of people so that each person has a 
partner in front of them. Whoever leads the activity can participate if the group is odd. 

The leader will express some questions about which both people of the couple must talk about. He will 
give a short time to chat about the issue and when he sees fit, he will ask the outer circle to move a clockwise position. 

As they move, new couples are formed and the next question is thrown, giving again some time to dialogue around it. The dynamic will 
continue until all issues are addressed.

CLUES TO GUIDE

To get to know each other from a socioemotional perspective, questions such as the following can be asked, but adapting them to the 
age and characteristics of the group: What do you expect from this process or from this group? What worries you about the process? 
What excites you about this process? What kind of conflicts do you find it difficult to address? What are your main virtues? 

It is advisable to intersperse questions related to the process with others to get to know each other, such as:  What and how has been 
the trip that you liked the most? What music do you like? What movies/books/meals...?

Depending on the age of the group we can guide this activity towards reflection and debate on global problems, encouraging the 
development of critical thinking, communicational and interpersonal skills. For example, you can ask questions about current issues, social 
issues that concern everyone, debates around topics that are being addressed in some subjects, reflections on global and local problems...

The role of the leader will also involve fostering dialogue and the exchange of ideas between the different couples. It is possible that  
students tend to interact more with some people than with others depending on the previous relationship they have, but the objective 
is to generate that space of communication and trust between all the group members.

REFLECTION

When there has been interaction between a considerable number of people, the leader can use questions such as: how did you feel 
during practice? Did you know equally all the people you interacted with? Was it the first time you had talked to someone, despite being 
in the same classroom? Why do you think we tend to interact with specific people or closed groups? Have you learned anything new from 
someone today? Have you noticed the things or opinions you have in common with peers with whom you don’t usually relate? Can you 
aim to get to know your peers better and get to know you better?
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3.4   Affirmation 

Affirmative and Negative

OBJECTIVE

It is an activity oriented to practice self-affirmation, before a person, with 
a group and in front of a group. It also helps to become aware of what we 
experience when facing of affirmation and denial, both our own and that 
of other people. 

Age of target audience:
6 years and older

 
MATERIALS

No material required

START-UP 

At first the group is divided in couples. One person in the couple will always say «Yes!» and the 
other one will say «No!». Afer agreeing who will say each word, each couple performs their dialogue 
without attending to the rest couples, only listening to their partner and expressing their affirmation or 
denial by trying different forms and volumes of expression.

Afer a while, it is advisable to stop and that each person pays attention to their emotions at that moment, making a review of the 
feelings that have been appearing throughout the discussion. With the same partner, the roles are changed, and the discussion is re-ex-
pressed, again the emotions are made aware.

Afer working in pairs, the group is placed in two equal rows, face to face. Now, it will be one row that says «yes!» and the other will 
answer «no!» all the time. It can be orchestrated so that, as the confrontation progresses, the volume goes up: while the leader of the 
activity is raising his arms and afer a while, he goes down his arms, and with it, the students are raising or lowering the volume of their 
«yeses» and their «noes». Until you reach silence. It can be done several times.

CLUES TO GUIDE 

It is possible that during this activity different situations occur: it may be that there are students who find it more difficult to express 
affirmation or denial, especially when it is time to do so forcefully. It is an opportunity to identify attitudes of insecurity in the students 
and try to reinforce them through the companionship of the group.

REFLECTION

Afer the experience it is important to become aware of emotions and share how each one feels when asserting themselves before a 
person and a group, when listening to the denial of another person and a group, when feeling in tune with a group, in opposition, etc. 

We can also reflect from some guiding questions such us: have you felt comfortable taking the opposite to the other person/half of 
the group? Have you found it easy or difficult to yell at the other person/half of the group? do you think this is the right way to resolve 
conflicts? do you think that some agreement has been reached while in opposing positions and without leaving them? In what situations 
of daily life do these behaviours manifest themselves? Is it possible to manage them to better resolve our differences? To what extent 
can we «give in» to reach an agreement?  
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3.5   Trust

Personal guide 

OBJECTIVE

Promote caring dynamics and trust within the group members.

Age of target audience: 
6 years and older

 
MATERIALS

Blindfolds 

START-UP

The group is divided in couples. In each couple one person is blindfolded while the other becomes 
the personal guide.

For 15 minutes all the couples leave the room, and the personal guide drives the person who cannot see, taking care of him 
and offering him experiences (recognizing objects, sounds, taking him by the hand, releasing his hand for a while, describing 
the environment, whispering, singing...).

It is important to comply with the following instructions: be very careful that the guided person does not run any risk; the activity should 
be done in silence all the time; it is not an obstacle course but trying to offer experiences and care; it is necessary paying attention to 
how the partner may be feeling and taking care of him.

Afer 15 minutes they return to the room and share how they have felt being guided and cared for.  Then they swap roles and experience 
another 15 minutes.

 

CLUES TO GUIDE 

It is important to give the instructions clearly and make sure that the students understand that the activity must be relaxed, leisurely 
and oriented to enjoyment and sensory experience. We must avoid that the students want to go fast, make sudden movements, or 
spend jokes. 

The leader should be aware of the attitudes that are manifested. It is important that all students have the opportunity to experience 
sensations, so we will accompany those couples who present difficulties, either because the personal guide does not know how to 
continue, or because some type of tension or relational difficulty manifested within the couple.

REFLECTION

The group returns to the room to share their emotions and talk about care, fear, and trust.  

Some questions that can guide the process of reflection are: how have you felt during the practice? Did you feel the same things while 
guiding than while you were being guided? Have you felt safe? Have you made the person you have led feel comfortable?  Have you 
felt afraid at some point? Have you worried about the other person feeling afraid to be guided by you? How does your way of behaving 
affect other people? Why is trust within a group so important? How can we create a climate of greater trust within our classroom?
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3.6   Communication

From my voice to your hand

OBJECTIVE

Improve relationships within the group by trying to promote motivation and 
creativity to take advantage of common opportunities and create a foundation 
of trust.

This activity makes it possible to show the difficulties of communication; obser-
ve the difference between one-way and two-way communication; analyse the 
influence of questions and dialogue on communication and the transmission of 
information and show the importance of listening in communication.

Age of target audience:
From 9 years on

 
MATERIALS

Paper or surface
 for painting

Paintings, pencils, 
tempera... 

(painting materials 
in general)

START-UP

For this activity we have followed the approach of Almudena Payá Gomez and her dictated drawing12 
It is an activity in pairs, a person will know the drawing that the other person (who must be guided by the other) has to draw.

• In the first phase, the person drawing cannot ask any questions, must draw silently as dictated by the other person. We are using 
one-way communication.

• In the second phase communication is increased:  the person who draws can ask but only questions that can be answered with 
«yes» or «no».

• Finally, in the third phase, there can be all kinds of communication in both directions, therefore there is feedback. This should 
improve the result in the drawing carried out. As communication increases, our drawings improve.

• At the end you can swap the roles within the couple and repeat the exercise with a different drawing.

CLUES TO GUIDE 

The leader of the activity will have the task of giving the instructions in a clear way, so that the differences between each phase are understood. 
You will need to have some system (preferably sound) to mark the boundaries between one phase ending and the starting of the next.

The content of drawings can be defined in different ways, depending on the characteristics and age of the group:
• Each pair can be given a simple default drawing, for example, geometric figures.
• Each couple can be given the freedom to define what their drawing will be. In this case, the person who dictates the drawing 

within the couple will be in charge of drawing it before starting to guide their partner.
• As the age of the group and abilities increase, students can be given some more complex representations, in which interaction 

between individuals or groups is observed. Such interactions can reflect different types of inequality relationships.  In this way we 
will be addressing social problems about which we can later theorize.

REFLECTION
It can be interesting to start from the reflection in pairs, to begin with: have you felt heard? How did you feel when the person drawing 
did not do what you expected him to do? Did frustration appear at some point? Do you think that being able to say yes or no helped 
in something? What has been the most fluid and best communication moment? How do you think communication influences when it 
comes to reaching common agreements and objectives?

The debate can then be moved to the large group, also considering the age of the group, to address issues such as conflict resolution 
or cooperative work. If images or illustrations that reflect global problems or dynamics of socio-economic or gender inequalities have 
been used, it is time to theorize about these issues.

12. https://almudenamastergdo.wordpress.com/2015/01/04/dibujo-dictado/
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3.7   Cooperation13

The revolving boats

OBJECTIVE

Facilitate a space of cooperative structure in subgroups that interact with 
each other.

Age of target audience: 
From 9 years on

 
MATERIALS

Newspaper sheets

START-UP 

Participants get on a sheet of newspaper that symbolizes a boat. The goal will be to turn it around 
without anyone falling into the water (the ground). There is only one solution:  to roast other boats 
and turn your own from someone else’s.

The students, individually located on each boat, must go through the reflective process of figuring out how to turn their boat around 
without falling into the water. They can ask questions of the leader, who must always respond with the phrase «you cannot fall into the 
water, but you can help others not to fall».

Once they have figured out how to achieve this, everyone will do it quickly.

CLUES TO GUIDE

This activity can be complicated when implemented with older students. It is necessary that the leader promotes an active space open to 
improvisation, without prejudice or feelings of shame. It is important listening to the messages of the students and considering the limits 
they want to put: it is possible that some students do not want to share their newspaper sheet with specific people. This activity will also 
make it possible to identify this type of conflict in relationships in order to address it in other spaces and through other methodologies.

Despite the conflicts that may arise, it is necessary for everyone to go through the process of getting their own boat turned around.

REFLECTION

When all the students have managed to turn their boat around, we can create a space for reflection: How has the game been per-
formed? Have we had external support? Have we had a hard time realizing that we could not achieve the goal alone, but that we needed 
to cooperate? Why do you think you have taken time to find a way to achieve the goal? Can you apply this in other situations of daily 
life? In which ones?

13. For cooperation activities, we have relied on the publication of Fundación InteRed Time in parentheses: cooperative play as a transformation 
tool. Available at https://www.intered.org/es/recursos/tiempo-entre-parentesis-el-juego-cooperativo-como-herramienta-de-transformacion 
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The walking chair

OBJECTIVE

To enable a space of relaxation of cooperative structure.

Age of target audience: 
Can be implemented with 

groups of any age

 
MATERIALS

6 years and older

START-UP 

The students will sit on the floor forming a circle, standing very close to each other (leaving as little 
space as possible between them).

The idea is to form a circle that can move back and forth, in which all people are sitting on the knees of the person behind them. To 
achieve this, starting from the initial phase of sitting on the floor, the students will be told that they must get, without using their hands, 
to be seated on the knees of the person behind them, and to make the person in front of them seated on their knees.

Once it has been possible to maintain that circle in which everyone is seated thanks to the support of those in front and behind, they 
will be given indications to take steps forward or backwards, faster, or slower, but without breaking the circle at any time.

Finally, when it has already been possible to master the mechanics and the group is able to move forwards and backwards at different rates 
without anyone falling, they will be asked to get up, also without using their hands, and also preventing anyone from falling or staggering, that 
is, they must do it slowly and carefully so that the person in front or behind does not lose their balance as a result of a sudden movement.

CLUES TO GUIDE 

This should be a quick and fun activity. There may be falls or there may be students who say they do not feel comfortable enough. It is 
important to listen to the feelings of the students, but the leader must be responsible for generating that space of trust and cooperation 
so that everyone can be part of the game. 

In case someone does not want to participate, for example for reasons related to culture clashes, they can take on some tasks such as 
marking the times or deciding whether the circle moves forwards or backwards, faster, or slower...

REFLECTION

When the students have managed to get on their feet without anyone falling, we will be able to reflect on the activity: what have we 
experienced? Has it been difficult for us to reach balance? When have we been aware of how important the acts of the rest were for 
each one? and when have we been aware of the consequences of the acts themselves for the rest? What have we generated in the end? 
What examples of daily life do you think of where we can apply that «union makes strength»? How can we apply this to achieve goals 
oriented to the common good?
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The inverted chair

OBJECTIVE

Offering a space of reconciliation through cooperation.

Age of target audience: 
From 9 years on

 
MATERIALS

1 chair for every 
2 participants

START-UP 

It is the game of the musical chair transformed into cooperative mode:  instead of eliminating 
people, the chairs are eliminated.  The participants must get on the chairs in such a way that they do 
not touch the ground. As they get it, the chairs will be removed: the challenge will be to get on a smaller 
and smaller number of chairs. While people are climbing in chairs they can sing, tell a story, or count numbers, follow the 
rhythm of a song...

If we compare this logic with the traditional game of musical chairs, we realize that the traditional version is a competitive game based 
on exclusion. In this case, the fastest person wins while the rest of the participants are eliminated for being less fast. It is a true reflec-
tion of the capitalist system: the «best» wins, the «worst» lose, it’s that simple. If we change the rule of eliminating people and what is 
eliminated are the chairs, the game changes. Now, the challenge to overcome is external and involves the whole group, because all the 
people will have to get on a smaller and smaller number of chairs, without touching the ground. Thus, people, the truly important thing, 
remain, while we strip ourselves of the things we don’t need. The game ends, either when there is only one chair left and everyone has 
managed to position themselves in a way that does not touch the ground, or when as many chairs as possible have been eliminated.

CLUES TO GUIDE 

The leader of the session must ensure that the activity flows in a dynamic and fun way, that conflicts or tensions are not generated, but 
that the students understand that everyone is in a position of equality and that they must help each other to occupy the chairs, although 
there are fewer and fewer of them.

It is a good opportunity to identify situations of exclusion or hoarding by some students. In these situations, the leader should make sure 
to give the necessary wake-up calls, to ensure cooperation between all.

REFLECTION

Once the objective has been achieved, we will be able to reflect from experience: how have you felt? Have there been times when you 
have not had support? Have you been concerned about achieving the common goal? Do we put this into practice in everyday life, or do 
we only care about individual objectives? What objectives could we achieve if we worked together to achieve them? Did it seem impossi-
ble at first to get to the point achieved? Are there other goals that we can achieve if we cooperate that we cannot achieve individually? 
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3.8   Conflict resolution  

Impromptu conflict 

OBJECTIVE

Generating the space for experiencing and resolving conflicts in a playful 
and pleasant environment. Expanding our dialogue and negotiation skills.

Age of target audience: 
From 12 years on

 
MATERIALS

It does not require 
material, but you can use 
objects in the classroom 
or belongings of the stu-

dents to give greater 
experience to the 

activity.
START-UP

We will work in pairs. Each couple will agree (in a time of about three minutes) three basic elements: 

1. Relationship: The relationship that unites the two characters together. 

2. Desire: The desire that each of the characters seeks to achieve in the here and now of the scene. It is important, on the one hand, 
that these two desires are distinct and apparently incompatible and that both are expressed in an «affirmative» way (they are 
not the negation of each other). On the other hand, it is important that desires are things that can be achieved here and now (for 
example, «seeking world peace» would be a complicated initial pattern, unlikely to generate conflict and a simple dramatic action 
for an initial improvisation).

3. Conflict: The conflict in principle arises from the juxtaposition of the two seemingly incompatible desires and the conditioning 
factor, which is the relationship of the two characters.

Once these elements are defined in pairs, we meet in quartets to show our scenes (all the quartets work at the same time distributed 
throughout the room). One couple improvises in front of another, who watches. When the scene ends, the roles (improviser/to-specta-
tor) are changed and the second improvisation takes place.

CLUES TO GUIDE

Improvisation must be as free as possible. It is necessary for each couple to decide and do what they like. When explaining the compo-
sition of the structure, it must be made clear that it is not a question of resolving the proposed conflict, nor of agreeing on a score of 
actions, nor of knowing in advance how the story will end. It is about putting together a situation to live the conflict and the proposed 
relationship, as well as playing to achieve the goal that each of the characters has set themselves. We know how the scene begins but 
we have no idea how it ends.

As the age and abilities of students increase, we can incorporate variables into improvisation. For example, we can give indications 
to students that the relationship between their characters must reflect a relationship of power (for example, male-woman; worker – 
employer; environmentalist – polluting company; indigenous leader – extractive company... The conflict shall arise as a result of the 
interests of each of the parties. The aim will not be so much to reach an agreement, but to make visible the incompatibility of oppressive 
systems with the protective systems of life, in order to be able to theorize and reflect on it in the classroom. This type of improvisations 
lays the foundations to be able to propose transformative collective actions, once the group has had to put itself in the shoes of the 
people and groups violated, having to defend its position and its rights against those who seek economic benefit.
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REFLECTION

When both scenes have been improvised and observed we make a small reflection of what we have seen in relation to the initial prepa-
ration. At this time, it will be possible to include elements of analysis such as the difficulties or achievements experienced or the things 
of which we have become aware.

From the quartets we move on to a reflection in plenary, where each subgroup presents the most relevant conclusions of their work.

Before going to the reflection in plenary we can make a change of couples and perform the complete exercise, from the creation of the 
work to the reflection in quartets, as many times as we consider appropriate. Repeating the creation and performance of scenes several 
times favours that the participants become familiar with the dynamics and are increasingly comfortable creating and improvising.

We will also be able to reflect on the basis of some guided questions, such as: have we found it easy to define the topics of debate 
(desires)? Have we managed to define two topics that are apparently incompatible with each other? Have we come to find similarities 
and commonalities, despite being apparently conflicting issues? What have we learned in the exchange of roles? Is it possible to change 
our minds? What does it mean to «give in» to a conflict? Can we talk about «someone losing» and «someone winning» when a conflict 
occurs, and we reach agreements to resolve it? Have we understood that we are capable of generating respectful and cooperative be-
haviours that lead us to winning all of us? How can we apply this to our daily lives and to the way we relate?

The proposals that have been included in this guide are just that, proposals for teachers to implement 
in the classroom. The possibilities are endless, and we hope that from what is addressed in this guide 
the teachers have generated curiosity about methodologies and strategies to incorporate attention to 
emotions and their transformative role in educational practice for the construction of global citizen-
ship.
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