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4 Transformative educational methods for social inclusion and global citizenship

Gender inequalities take different forms and occur in different areas, 
including the educational system, which can become a channel for perpetuating 

stereotypes and prejudices based on social and cultural constructs that classify 
people according to the social construction of gender. Educational centres - 

and the educational system in general - play a fundamental role in the gender-
differentiated socialization experienced by all humans from childhood to adulthood, 

which determines the appropriation of attitudes, behaviours, functions... depending 
on social and cultural gender roles. Gender-differentiated socialization assumes that 

boys and girls grow up and develop themselves according to different (often conflicting) 
expectations and social values according to what is socially and culturally considered 
feminine or masculine. This can cause, among other things, that some groups within 
the students, especially girls, do not find or identify figures that serve them as inspiring 
references, or that educational centres become spaces in which different situations of 
exclusion and marginalization of students for gender reasons may occur.

In most societies of the world survives a form of social organization based on the patriarchal 
system1, which establishes different levels of participation, recognition and exercise of 
rights depending on the biological sex and the social and cultural genders construction. As 
a result, women and what is «feminine» have historically -and still do today- been devalued 
and placed on a lower plane than men and what is “masculine” in terms of freedoms, 
opportunities and rights.  

Today, from all corners of the planet, critical voices are raised against this hierarchical 
system based on power relations based on the social and cultural construction of people’s 
gender. Women around the world are crying out for their freedoms and rights by joining the 
long feminist struggle, which, throughout history, has succeeded in defending equal rights 

1. We extract the definition of Patriarchy from the «Gender Policy» document of InteRed Foundation: 
Patriarchy is a system or social organization of male domination over women that has taken different 
forms throughout history. It is based on androcentrism, understood as the system of thought that 
puts man and the masculine as the center of the universe, as a reference and measure of all things, 
underlies the organization of our society at all levels: economic, social, cultural, educational, po-
litical ... And that it reproduces and sustains itself in alliance with other systems of domination, 

such as Capitalism (centered on the accumulation of capital) and Colonialism (based on the 
domination and exploitation of a territory by a nation that is foreign to it)
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and opportunities between women and men in order to transform these 
unequal power relations.

It is for all the above that this guide pursues two objectives. Firstly, presenting 
the educational community a theoretical framework that supports the concept of 
coeducation and its link with the construction of a global citizenship, its role to promote 
gender equality, prevent gender-based violence and vindicate the achievements and 
contributions of women. Secondly, strategies and orientations will be presented to 
teachers in the form of resources to focus their educational practice from a coeducational 
perspective that allows them to analyse and guide the educational curriculum and teaching 
materials towards gender equality and, as a consequence, being able to encourage students’ 
skills development to position themselves as agents for social change, promoting equality 
from a critical perspective of global citizenship and committed to human rights and the 
common good.

This guide is part of a set of four guides aimed at the European educational community, 
within the framework of the Project «Transformative Educational Methods for Social 
Inclusion and Global Citizenship» funded by the Erasmus + Programme of the European 
Commission and under the leadership of the NGOs Fundación InteRed (Spain), Südwind 
(Austria) and CESIE (Italy). To learn more about the theoretical and conceptual foundation 
that the three organizations have built as a theoretical framework for our dissertations and 
proposals, we recommend reading the macro document2 that constitutes the umbrella of 
the TEMSIC Project.

2. Available at: https://transformative-edu.eu/en/about/  and
https://www.intered.org/es/recursos/metodos-educativos-transformadores-para-la-inclusion-so-
cial-y-la-ciudadania-global-marco 
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1.1.  An approach to the global context:  International normative 
instruments and frameworks for gender equality

The struggle for equal rights and opportunities between men and women pursues a change in 
social relations that leads to the liberation of women –also men– through eliminating hierarchies 
and inequalities between the sexes. It is a comprehensive political movement against gender-based 
prejudices in all fields (legal, ideological, and socio-economic), which expresses the struggle of women 
against all forms of discrimination.

In this section we will not go into describing in detail the history of the feminist movement, however, 
we do emphasize that the trajectory of the struggle of women is what has led to the international 
political agenda today having specific objectives, indicators and priorities aimed at reducing gender 
inequalities and eliminating the different forms of specific violence experienced by women and girls 
all over the world. Although there is still a long way to go, there have been great advances in terms 
of international recognition that have resulted in changes in legislation in many countries aimed at 
promoting gender equality.

There are numerous international instruments that support, from a normative framework, the great 
historical struggles of women in defence of their rights and freedoms and in favour of equality. It is 
important to compile them at the beginning of this guide, as they form the basis of the principles that 
must be addressed from a coeducational practice.

Some of the most important international instruments and commitments in this field are listed below:

 

Convention on the Elimination 
of All Forms of Discrimination 
Against Women (CEDAW) of 1979, and 
its protocol of 2000. It is the most 
important international document 
in the history of the fight against 
all forms of discrimination 
against women.

United Nations World Conferences 
on Women: Mexico-1975, Copenha-
gen-1980, Nairobi-1985, Beijing-1995 
and other key conferences such 
as Vienna in 1993 and Cairo in 
1994, the first international 
instrument to explicitly in-
clude “sexual and reproduc-
tive health” and “reproductive 
rights” within human rights.
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The Sustainable Development 
Goals (SDGs): in 2015 the govern-
ments of 193 countries signed 
the 2030 Agenda commitment that 
includes 17 SDGs. The Agenda in-
corporates a specific goal with 
concrete targets for gender 
equality, SDG 5 Achieve gender 
equality and empower all women 
and girls.

The World Conference on Human 
Rights held in Vienna in 1993  
defined priority lines such as 
(i) the elimination of violence 
against women in public and 
private life, (ii) the elimina-
tion of all forms of sexual 
harassment, exploitation and 
trafficking of women, (iii) the 
elimination of gender preju-
dices in the administration 
of justice and (iv) the eradi-
cation of conflicts that may 
arise between women’s rights 
and the harmful effects of cer-
tain traditional or customary 
practices, cultural prejudices 
and religious extremism.

In the Beijing Platform for 
Action of 1995, the elimina-
tion of violence against women 
was considered a priority, 
highlighting the importance 
of considering the various 
factors (class, ethnicity, age, 
etc.) that generate greater 
vulnerability in women when 
it comes to suffering vio-
lence (intersectionality of 
inequalities).  

Convention of Belém do Pará of 1994:  
Inter-American Convention on the 
Prevention, Punishment and Eradica-
tion of Violence against Women.

The Millennium Devel-
opment Goals (MDGs): 
The 2000-2015 Agenda 
defined MDG 3 Promote 
gender equality and 
the empowerment of 
women.

African Charter on Human and Peoples’ 
Rights 1986 and its 2005 protocol on the 
Rights of Women in Africa, which com-
mits to the implementation of CEDAW and 
the Beijing Platform for Action.
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The creation of the European 
Institute for Gender Equality 
(EIGE) in 2016: with the aim 
of contributing to and 
strengthening the promotion 
of gender equality, including 
gender mainstreaming in all 
Community policies and in the 
resulting national policies.

In the European context, regulatory frameworks have also been defined for the Member States in or-
der to promote effective gender equality:

 

Charter of Fundamental Rights of 
the European Union, 2000: its Arti-
cle 23 states that:  “Equality be-
tween women and men shall be guar-
anteed in all fields.”

European Parliament resolution on 
discrimination against young wom-
en and girls in education in 2007:  
Stresses that the education and 
training of girls and women is a 
human right and an essential ele-
ment for the full enjoyment of other 
social, economic, cultural, and po-
litical rights.

Istanbul Convention 2011: The 
Convention is adopted by the 
Council of Europe in 2019 on 
preventing and combating 
violence against women.

The Treaty on the Function-
ing of the European Union 
states in its article 8 that:  
“In all its actions, the Union 
shall set itself the objec-
tive of eliminating ine-
qualities between men and 
women and promoting their 
equality.”

The European Pillar of Social Rights 
presented in 2017 includes a specific 
gender equality objective in its Chap-
ter I: Equal opportunities and access 
to the labour market.

Recommendation of the Committee 
of Ministers to Member States to 
prevent and combat sexism (2019):  
proclaims that “gender equality 
is a central aspect of the protec-
tion of human rights, democratic 
functioning and good governance, 
respect for the rule of law and 
the promotion of the common good.“

Gender Equality Strategy 2020-
2025: Working for a Union for 
Equality. It sets out a vision, 
policy objectives and actions to 
make concrete progress on gender 
equality in Europe and achieve 
the SDGs, understanding equality 
between all women and men, girls, 
and boys, in all its diversity.
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Despite the historical struggles for equal opportunities and rights and their materialization in in-
ternational instruments and normative frameworks, large gaps of gender-based inequities remain 
today and women and girls all over the world continue to suffer specific forms of violence. At a global 
level, great strides in terms of legal equality have been achieved, but their realization in terms of real 
equality remains to be realized, and, of course, the advances do not occur in the same way or evolve 
at the same pace throughout the planet.

Focusing on the educational field, according to UNESCO (2020) there exist, depending on the context, 
great gender inequalities in education access, the achievement of learning and the continuation 
of education, such as poverty, geographical isolation, belonging to a minority, disabilities, early 
marriage and pregnancy, gender violence and traditional attitudes, related to the reproductive 
and caring role that women fulfil in most societies. As a result, girls are, in general, the most 
disadvantaged -according to the United Nations (2020) 16 million girls in the world will never go to 
school because they are girls- and women represent two-thirds of the 750 million adult people who 
lack basic literacy skills.

At European level, the 2012 report on the elimination of gender stereotypes in the European Union  
recognised  that stereotypes that still exist in relation to the educational and vocational options 
available to girls and women contribute to perpetuating inequalities; that education and training 
continue to transmit gender stereotypes, given that women and men often follow traditional educa-
tional and training pathways, and that this has serious repercussions on the labour market, limiting 
career diversification and often placing women in less valued and paid occupations.

All this leads us to question: 

’Is education truly egalitarian and inclusive? Is education a means to transform 
society, from a critical view of reality? Or is education the way to perpetuate social 
and cultural values and constructs, including stereotypes and gender roles? Will we 
really contribute to a global and critical citizenship if our education systems do not 
take as a priority the elimination of all forms of inequality and gender-based violence?

 
1.2. A Coeducation that builds Global Citizenship committed  
 to equality

The posed questions lead us to the need to opt for an educational approach that comprehensively 
addresses gender equality, both within the framework of educational competences and from a multi 
and interdisciplinary approach, appropriate to the different levels and educational stages and linked to 
the official curricula, but also connected with the local reality (the educational community, including 
the environment and actors close to the schools) and with the global reality (the global problems that 
affect the entire planet and have closely related local causes and consequences).

That is why we propose coeducation as a response to deconstruct a way of educating that has historically 
taken as a reference point men and what is «masculine», setting aside women and what is «feminine». 
Coeducation is characterized, broadly speaking, by incorporating gender equality as a specific content 
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and, also, as a transversal axis of educational practice. In words of Pineda (2019) «coeducation is 
constituted as a pedagogical tool to depatriarchalize the school, the teaching-learning processes 
and the human relationships that are woven within it».

Coeducate not only means teaching children, both girls and boys, in the same physical space (this 
is what is known as a mixed school), but also seeks to educate in democracy, equal opportunities 
and rights without following the canons and stereotypes of the binary sex/gender system. It means 
transforming sexist structures, always making visible the presence of women, naming them appro-
priately, showing female referents, recognizing their role in history on equal terms to male referents.  
Coeducation promotes valuing the richness of existing identities diversity as a positive value and not 
as a problem, rethinking hegemonic masculinity and femininity (InteRed, 2019) and is committed to 
the prevention of gender-based violence. Coeducation eliminates gender hierarchies, recognizes and 
revalues women from their knowledge and skills, while favouring new models of more egalitarian mas-
culinities, giving space to respect and appreciation of diversity (Méndez & García, 2020).

Educational systems face the challenge of addressing not only situations of gender-based discrimination 
in school, but also promoting that students understand this type of discrimination from a global 
perspective, positioning themselves as subjects committed to the defence of equality and equity. 
Promoting students’ commitment to the values of equality, culture of peace and good treatment 
between men and women, from a coeducational practice, will contribute to reduce the situations of 
discrimination and violence for gender reasons that may occur within the school itself.

This analysis from a global perspective inevitably leads to intersections with other global problems that 
have gender inequities as their common denominator.

Global problems are unevenly distributed among countries, communities and, also, between women 
and men. For Urbano & Monjas (2020) «the populations of the countries in a situation of greater 
vulnerability are the ones who suffer the most from the harmful consequences of a capitalist and pa-
triarchal system that is organized by putting the market at the centre and turning its backs on life». 
Women and girls are the ones who are in the most disadvantaged position because they are the ones who 
usually have the least access to the public sphere (including educational opportunities) and to productive 
and paid work, being relegated to the invisible and unpaid activities of caring for people and nature.

In this context, the educational system must educate for the exercise of a global and responsible 
citizenship, which means adopting a holistic and planetary approach, focusing on the interdependence 
and connection between communities, countries and, also, between human beings and ecosystems, 
based on the critical analysis of the patriarchal and capitalist system that defines the organization of 
modern societies. Thus, interculturality, respect for nature and the environment, equal opportunities 
and values between women and men, the prevention of violence, respect for social diversity and for 
the different ways of being, must be elements that are also learned at schools.

In this sense, according to Urbano & Monjas (2020) a coeducational practice that contributes to the 
construction of global citizenship must:

• Incorporate an intersectional analysis that allows to identify and name the multiple oppressions 
that women live (by status, age, ethnicity, religion, sexual orientation, gender identity, functional 
diversity, migratory status, place of residence, etc.) and understand how these categories 
together with the systems of oppression (patriarchal, capitalist and colonial) determine and 
reinforce the violence suffered by women, generating a critical awareness of the world reality.
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• Challenge binary or dichotomous thought, questioning all divisions as nature-culture; public-
private; productive-reproductive; work – not work; reason-emotion; man – woman, feminine 
– masculine and enabling the construction of other lifestyles respectful with each person and / 
or social group.

• Politicize the everyday; understanding that only by starting from personal experiences we can 
start the path to social transformation.

• Take the step from the individual to the collective as a manoeuvre that facilitates and enables 
active and quality participation as agents for change and social transformation. The commitment 
to what is collective, and the community will be the essential basis for the construction of a truly 
participatory democracy, and this must be a priority of educational practice.

• Develop a critical, creative, useful, committed, and proactive knowledge, acquiring in turn 
capacities and skills that allow students to cooperate, resolve conflicts, imagine, invent, and 
generate new alternatives for social transformation.

Coeducational action implies commitment and responsibility to tackle social inequalities and injustices, 
and, therefore, reflects, positions, and acts against existing gender inequalities, proposing and implementing 
strategies for personal, collective, and social transformation3. 

3. Within the framework of the TEMSIC Project, the guide «Transformative Educational Action: socioemotional education re-
sources for global citizenship» has been developed, in which a theoretical framework as well as pedagogical proposals are pre-
sented to address, from a socio-emotional approach, personal, collective and social transformation. This guide is available at:
https://transformative-edu.eu/en/about/  and  https://www.intered.org/es/recursos/accion-educativa-transformadora-edu-
cacion-socioemocional-para-la-ciudadania-global
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1.3. Principles of the coeducational approach

Betting on a coeducation that motivates the development of a critical, committed, and active global 
citizenship, also means incorporating reflections and educational practices aimed at empowering 
students to be able to question the development model, analysing and revealing the links between 
systems of domination, such as patriarchy, capitalism, and colonialism, that have marked the process 
of development of civilizations and that today generate and determine gender inequalities.  

This analysis implies giving the value that corresponds to the fundamental issues in life and that the 
capital and patriarchal system has made invisible. In other words, to place caring for the people and the 
planet at the centre of the system of social and economic organization, as opposed to the centrality of 
markets and capital. (Villanueva, 2014).

In this way, coeducation aims to allow students to identify, analyse and understand from a global 
perspective, and connected with local realities, which are the structural causes of gender inequalities 
that manifest themselves in the field of personal and social life and in the relationship with the planet 
and with the patriarchal, capitalist, and colonialist system of social, economic, and political organization 
of modern societies. In this sense Urbano & Monjas (2020) propose four dimensions to consider in 
daily coeducational practice:4

4. The contributions of Urbano & Monjas (2020) are part of the «Toca Igualdad» campaign of Fundación InteRed, which has 
been taken as a reference for much of the content of this guide and which can be found (only in Spanish) at: https://www.
intered.org/tocaigualdad/?gclid=CjwKCAjwi9-HBhACEiwAPzUhHL45S5uJKJtzmaylLnM0U1ZLnCbdPYMJwr0PTqnmltkmII1kOz-
qWvhoCPVIQAvD_BwE  

Caring of life and 
the planet

Favouring learning that recognizes the 
interdependence between people and 
their eco-dependence and that values 
everything that allows and facilitates the 
sustainability of life and the well-being of 
all.

 
Recognizing and celebrating 
the richness of identities 

  diversity: 

 
As a positive value and a source for social 
transformation, rethinking the hegemonic 
identities imposed by heteropatriarchy (in 
terms of sex, ethnicity, class, age, sexual 
orientation and gender identity, functional 
diversity, etc.), on our path to equal 
rights and opportunities for all people. 
A coeducational environment will thus 
be respectful and welcoming with all the 
ways students are and express themselves, 
whether they are outside or within the 
socially considered as normative.

https://www.intered.org/tocaigualdad/?gclid=CjwKCAjwi9-HBhACEiwAPzUhHL45S5uJKJtzmaylLnM0U1ZLnCbdPYMJwr0PTqnmltkmII1kOzqWvhoCPVIQAvD_BwE
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Promoting a respectful and 
quality sexual-affective  

  education

 
Understanding that emotions, affec-
tions, and sexuality are central to the 
development of people. In short, it is a 
question of promoting co-responsibility 
and consensus in the field of affections 
and sexuality, and of offering a sexual-af-
fective education that counteracts the 
stimuli that children and young people 
receive today through the media, social 
networks, the myths of romantic love, 
and pornography.

Preventing gender-based 
violence as an essential 

dimension of education

 
Showing zero tolerance for any form of 
violence. Favouring in the students the 
development of knowledge, skills, atti-
tudes, and values to adopt and promote 
more egalitarian relationships. For this 
purpose, it is necessary to identify and 
delegitimize sexist practices, attitudes 
and behaviours and the different types of 
gender-based violence as valid patterns 
of behaviour and conflict resolution, as 
well as to promote good treatment and 
equity in all aspects of life.
 

=
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2.1.  Guidelines for addressing educational competences from 
a coeducational perspective and a global citizenship  
approach

The key competences are those that all people need for their personal and collective fulfilment and 
development, as well as for active citizenship and social inclusion. From a humanistic approach, the 
key competences are composed by all knowledge, attitudes, skills, and values that are necessary for 
the students’ full potential development at an individual and collective level. Due to the context in 
which the TEMSIC Project is developed, the European framework for educational competences (2018) 
will be taken as a reference.  

The European Union’s frame of reference sets out eight key competences, understood as a set of 
knowledge, skills, and attitudes, considering that most of the competences overlap and intertwine: 
certain essential aspects in one area support competence in another:

 
A compilation of guiding questions is presented below, which aim to contribute to the students’ 
competence development from this coeducational and global citizenship approach and through the 
teachers’ role. It is a question of teachers having guidelines that they can adapt to their own teaching 
practice to favour students being progressively more competent in promoting real gender equality, po-
sition themselves against gender-based violence and understand the interrelationship between gender 
inequalities and global problems. The ultimate objective is that teachers have some clues and guides to 
deepen at the research level and incorporate these elements into their educational practice.

1 Communication in the mother tongue and 

2 Communication in foreign languages

3 Mathematical competence and basic competences in science and technology

4 Digital competence

5 Learn to learn

6 Social and civic competences 

7 Sense of initiative and spirit of enterprise

8 Cultural awareness and expression
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KEY  
COMPETENCES

GUIDELINES FOR APPROACHING EDUCATIONAL COMPETENCES 
FROM A COEDUCATIONAL PERSPECTIVE AND WITH A GLOBAL 

CITIZENSHIP APPROACH

COMMUNICA-
TION IN THE  

MOTHER  
TONGUE AND 

FOREIGN  
LANGUAGES 

•   Do we use visual resources that support the development of positive com-
munication skills based on values such as respect and equality?

•   Do we use inclusive, non-sexist, non-racist language? Do we accustom stu-
dents to its use?

•  Do we direct the use of oral and written language to the construction of 
a global citizenship that guarantees human rights and promotes gender 
equality?

•  Do we prepare students to use the language for a proper assertive ex-
pression of ideas and a democratic interaction with others, without being 
guided by gender-based, racist, or denigrating stereotypes or prejudices?

•  Do we train students to use linguistic communication for conflict reso-
lution? Do we pay special attention to the communicative dimension of 
conflicts and/or assaults based on gender and/or sexual orientation? 

•   Do we prepare students to face hate speeches from a critical perspective 
and assertiveness? 

•   Do we take care that students keep their mother language in active use? 
Do we give recognition to the various mother languages in the group and 
their richness, and do we promote spaces for them to be expressed and 
used among students?

•   Do we promote students acquiring the necessary confidence and sufficient 
communication skills to be able to understand, analyse and reflect on hu-
man relationships, sexual-affective relationships, and sexuality through-
out the educational cycle, through contents and methodologies adapted 
to each educational stage?

MATHEMATICAL 
COMPETENCE 

AND BASIC  
COMPETENCES 

IN SCIENCE 
AND  

TECHNOLOGY

•   Do we ensure that mathematical problems address issues that put life at 
the centre, such as the calculation of environmental footprint or gender 
inequalities, and do we enable our students to apply mathematical rea-
soning in favour of human rights, sustainability, and gender equality? 

•  Do we provide the knowledge and scientific methodologies to explain 
the global reality in line with the 2030 Agenda and human rights? Do we 
guide students so that they can apply this knowledge, methods, and tech-
nologies to propose and perform strategies towards the achievement of 
the SDGs?

•    Do we value knowledge and wisdom linked to other cultures and incorpo-
rate them into the curriculum, and do we rescue the ancestral knowledge 
of indigenous women and other non-Eurocentric knowledge?

•   Do we prepare students to participate in the scientific and technological 
fields by combating the various forms of discrimination they may encoun-
ter, especially those based on gender?
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DIGITAL  
COMPETENCE 

•  Do we train our students to exercise cyberactivism in favour of human 
rights and gender equality

•   Do we educate students to make a safe and critical use of communication 
through Information and Communication Technologies (ICT) to obtain, 
analyse, produce and exchange truthful and verified information in a critical 
way?

•  Do students distinguish that ICT information is always an image (often 
constructed) that does not reflect reality? Do we foster students’ abilities 
to identify fake news and learn how to contrast the received information?

•  Do we prepare students to protect themselves from dangers of digital 
technology such as addictions, advertising, gambling, and betting, data 
collection by third parties, cyberbullying, etc.? Do we prevent access to 
content that is particularly harmful to children and young people, such 
as violence, pornography, etc.?

•  Do we favour the positioning of students against cyberbullying? Do we favour 
positioning against any form of gender-based cyber-violence suffered by girls 
and adolescents? Do we prevent it by promoting the empowerment of girls 
and adolescents? Do we specifically train students to protect themselves from 
gender-based violence on social media?

•   Do we favour students being able to identify, according to the capacities of 
their own age, the explicit sexual contents in the media and social networks, 
the perpetuation of gender-based stereotypes through said contents, and 
even the normalization of violent sexual behaviours that often appears on 
media?

•    Do we promote students using free technologies (non-large corporations)? 
Do we promote a use of digital media and technologies that respects human 
rights and nature?

•  Do we raise awareness so that students avoid the waste of technological 
products, reuse their components to the maximum, investigate if they do 
proceed from conflict zones, if they do respect labour rights in their produc-
tion and the rest of the commercial chain...?
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LEARNING  
TO LEARN

•   Do we enable students to understand not only complex concepts and sys-
tems, but also mutual understanding among human beings, regardless of 
differences?

•   Do we teach students how to question one’s own knowledge, being aware 
that it includes errors and illusions?

•   Do students learn how to identify the information they receive as true or 
false? Do we provide them with strategies so that they are able to critically 
analyse the information they constantly receive? 

•   Are students aware of their own privileges because of gender, class, eth-
nicity, functional and cultural diversity, etc.? 

• Do we sensitize the students to detect the androcentric, Eurocentric, 
adult-centric perspective which characterizes reality?

•   Do we promote students’ curiosity and interest development, in accordance 
with their age, towards human relationships, sexual-affective relationships 
and sexuality, in order to develop their knowledge, attitudes and skills in 
these topics, while their biological and personal development progresses?

SOCIAL AND 
CIVIC  

COMPETENCES

•   Do our students understand and have internalized the Human Rights-Based Ap-
proach? Are they able to apply it when analysing social situations? Can they 
identify who are subjects of rights, and detect violations of rights? Can they 
identify the holders of obligations and responsibilities?

•   Are students aware about the situation of women’s rights globally and in their 
immediate context? Do they understand that there are sexual and reproductive 
rights specific to women and girls, that are specifically and systematically violated 
in many countries?

•   Do students apply and act in accordance with the Gender Approach? Do they 
have the skills to identify existing gender inequalities in each situation and to 
know how to perform effectively for gender equality? Do students advance in 
their feminist empowerment to live free of gender-based violence? Do students 
learn how to identify and detach from their privileges based on gender?

•   Do students acquire a critical and formative intercultural competence, sufficient 
to develop themselves in a creative and positive way in contexts of cultural di-
versity, and for the peaceful resolution of intercultural conflicts?

•   Do our students learn to detect in their environment the various forms of vio-
lence, especially those motivated by gender? Do they learn how to detect the 
presence that these violences have in their own person? And how to detect and 
combat their attitudes of discrimination based on gender, including actions or 
practices that are sexist but are not too obvious and go unnoticed on a day-to-
day basis? Do they renounce to any form of violence?

•   Do we educate students for the exercise of global citizenship? Do we prepare 
them to participate constructively and assertively in collective, cooperative, 
assembly projects?

•    Do we train students, especially children, on how to exercise the necessary care 
for themselves, for the people around them, for nature and for the community? 
And on how to demand the co-responsibility of men, companies, and states in 
caring tasks necessary for the sustenance of life?

•   Do we sensitize students so that they can establish positive and healthy human 
relationships and sexual-affective relationships, based on respect and valuing 
the decisions, both their own and those of other people?

•  Do we prepare students to lead a sustainable ecological life that respects the 
environment, animal life and human rights? 

•  Do we provide the necessary capacities to promote the inclusion and effective par-
ticipation of all people without exclusion on the basis of sex, gender, class, ethnicity, 
culture, religion, age, sexual orientation, gender identity, abilities and of any kind?
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SENSE OF  
INITIATIVE AND 

ENTREPRE-
NEURSHIP*

•    Do students live an integral and balanced development oriented to individual 
and collective happiness?** 

•    Are we preparing students for peaceful conflicts resolution? Do we pay par-
ticular attention to conflicts based on gender in order to deconstruct the 
reasons for them and to promote solutions that favour equal opportunities 
and rights?

•   Do we provide students with the necessary capacities to meet their needs 
without compromising those of other living beings and the resources of the 
planet, both present and future?

•   Do students know how to participate constructively and promote equality 
in cooperative teams, assemblies, collectives, etc.? Do they undertake 
egalitarian, just and solidarity initiatives for the transformation of global 
reality and the construction of a global citizenship?

•    Do we promote the development of knowledge, attitudes, values, and skills 
related to social entrepreneurship?

•   Do we provide students with the necessary skills to combat any form of dis-
crimination in business and in entrepreneurial projects? Do we teach them 
about the defence of labour rights and knowledge of union struggles? Do 
we pay particular attention to gender-based discrimination and discrimina-
tion towards minority groups in the workplaces?

•   Do students establish equality, solidarity, and justice as pillars of entrepre-
neurship, far above economic benefit?

•   Do students acquire sufficient global competence to understand the current 
economic unequal relations between territories of the Global North and the 
Global South? Do we motivate students to create alternatives to the unjust 
system in which we live?

* The initiative and entrepreneurship key competency does not only refer to skills for entrepreneurial entrepreneurship. It’s 
about the ability to act on opportunities and ideas, and to transform them into values for others. It is based on creativity, cri-
tical thinking and problem solving, initiative and perseverance and the ability to work collaboratively to plan and manage pro-
jects of cultural, social or economic value. We recommend reading the guide «Transformative Educational Action: critical skills 
to understand the world from a global citizenship approach» where more ideas are presented to incorporate this competence 
through Global Citizenship Education. This guide is available at: https://transformative-edu.eu/en/about/  and  https://www.
intered.org/es/recursos/accion-educativa-transformadora-habilidades-criticas-para-comprender-el-mundo-desde-un 
** Within the framework of the TEMSIC Project, the guide «Transformative Educational Action: socioemotional education 
resources for global citizenship» has been developed, in which a theoretical framework as well as pedagogical proposals are 
presented to address, from a socio-emotional approach, personal, collective and social transformation. This guide is availa-
ble at:  https://transformative-edu.eu/en/about/  and  https://www.intered.org/es/recursos/accion-educativa-transformado-
ra-educacion-socioemocional-para-la-ciudadania-global

https://www.intered.org/es/recursos/accion-educativa-transformadora-habilidades-criticas-para-comprender-el-mundo-desde-un
https://www.intered.org/es/recursos/accion-educativa-transformadora-habilidades-criticas-para-comprender-el-mundo-desde-un
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CULTURAL 
AWARENESS 

AND  
EXPRESSION

•  Do we promote students developing critical thinking abilities to analyse 
dominant cultural expressions and to understand why some cultural ex-
pressions are valued and recognized above others?

•  Do we value artistic productions of the Global South with equal value as 
Global North artistic productions? Do we recognize the influence of some 
traditions on others and the collective value of art pieces?

•  Do students have access to cultural and artistic manifestations from different 
parts of the world? Do they understand, appreciate and value them with an 
open and respectful attitude? Do they see them as part of the humanity’s 
wealth and heritage?

•   Do we bring an awareness of art as a world heritage or as private property?
•   Do we prepare students to use artistic expressions and art history in favour 

of social justice, human rights, and gender equality?
•   Are students able to apply the gender approach to artistic production and 

to the History of Art and Literature?
•   Do we encourage students to reflect on human relationships, sexual- affec-

tive relationships and sexuality through the analysis of artistic expressions 
such as painting, literature, films, and music? Do we also use these means 
to reflect on the sexist and gender-based stereotypes present in modern 
and ancient artistic and literary works?
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2.2.  Guidelines for addressing areas of knowledge from a 
coeducational perspective and a global citizenship  
approach

 
In the previous section, some guiding questions have been presented to address educational compe-
tences from a coeducational and global citizenship perspective. However, educational competences are 
included in a transversal way in the subjects or areas of knowledge that make up each educational level 
within the school curricula, and must be approached in a differentiated way depending on the age and 
specific characteristics of students.

It is for this reason that below, a series of guiding questions for each educational stage is presented 
below, as issues that allow teachers to contribute, from the different areas of knowledge of the ed-
ucational curricula, to student’s key competences development from this coeducational and global 
citizenship approach.

To this end, the most frequent curricular meshes in the EU will be considered, crossing them with the 
four dimensions of the coeducational practice mentioned above:  i) Caring of the Planet and of people; 
(ii) Recognizing and celebrating the richness of the diversity of identities; (iii) Promoting respectful and 
quality sexual affective education5; (iv) Preventing gender-based violence and gender-based stereotypes.

5. Most of the guiding questions that have been included in relation to sexual-affective education have been developed 
based on the 2019 report coordinated by UNESCO in collaboration with UNAIDS, UNFPA, UN Women and WHO Interna-
tional technical guidance on sexuality education: an evidence-based approach. Available at: https://unesdoc.unesco.org/
ark:/48223/pf0000260770

https://unesdoc.unesco.org/ark:/48223/pf0000260770
https://unesdoc.unesco.org/ark:/48223/pf0000260770
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AREAS OF 
KNOWLEDGE

GUIDELINES TO ADDRESS THE AREAS OF KNOWLEDGE 
FROM A COEDUCATIONAL PERSPECTIVE 
AND A GLOBAL CITIZENSHIP APPROACH

EARLY CHILDHOOD EDUCATION 

KNOWLEDGE
OF THEMSELVES 

AND SELF 
AUTONOMY

•   Do students learn that caring for people and the environment is an individ-
ual and collective responsibility? Do we favour students knowing how to 
identify individual and collective caring tasks?

•   Do students learn that the human body has many similarities and functions 
common to that of animals?

•   Do we pay attention that the adjectives we use when describing human body 
parts do not qualify some bodies as better or stronger than others; more or 
less beautiful than others; more or less desirable than others; more or less 
functional than others, etc.?

•   Do we encourage students to understand that our bodies are an essential part 
of our identity and our lives, and that all bodies, in their diversity, deserve to 
be treated with respect and valued equally?

•   Do we encourage students to understand that each person is unique and that 
they hold the same rights because as human beings? Do we promote students 
understanding the common aspects of humanity, beyond the differences 
between individuals and groups and beyond distinctions by sex, gender, 
ethnicity, nationality, culture, functional diversity...?

•   Do we motivate students to be able to identify and recognize the different parts 
of their body, including genitals? 

•   Do we promote the basic conceptualization of people as rights holders beyond 
their differences?

•   Do we promote basic awareness about the existence of violence and denature it? 

KNOWLEDGE OF 
THE

ENVIRONMENT

•  Do we promote spaces in the school where students can move and play 
naturally?

•   Do we make sure that students have enough contact with nature and the 
environment through the school?

•   Do we use nature and its elements as play resources in school?
•   Do we make it easier for students to understand that human life depends 

on nature to continue to existing?

2.2.1. Early Childhood Education (3-6 years)
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EARLY CHILDHOOD EDUCATION 

•  Do we use graphic representations, games, stories... that show people of 
different sexes, races, cultures, morphological characteristics, different 
abilities, etc. to promote recognition and value for diversity?

•   Do we reinforce the idea of equal rights for all people regardless of gender, 
physical characteristics, country of origin, skin colour, tastes and preferenc-
es...?

•   Do we promote students knowing how to identify different types of relationships 
around them: affective (among which is friendship), sexual-affective, etc.?

•  Do we analyse the coexistence between girls and boys in play and in move-
ment, taking the necessary measures to promote group and gender cohesion, 
or, on the contrary, do we perpetuate a separation between girls and boys in 
play and in shared spaces?

•   Do we use techniques to show students how to act when an unknown person 
approaches or has physical contact with them? Do students internalize that 
they should always ask for help from a trusted adult in these cases?

•  Do we evaluate the quality of the toys that we make available to students, 
eliminating those of a sexist nature and that perpetuate heteropatriarchal 
gender-based stereotypes?

•  Do we offer to students references of people and characters that dismantle 
gender-based stereotypes (for example, in professions, cartoons, stories, 
games...)?

•  Do we analyse the spaces occupied by girls and boys in games and try to dis-
tribute the areas equitably, taking the necessary measures to avoid the limi-
tation of spaces?

LINGUE:
COMUNICAZIONE 
E RAPPRESEN-

TAZIONE

•   Do we use resources from our natural environment to promote language 
development in students? Do we create spaces to put into practice the 
use of these concepts?

•  Do we make sure that the stories, songs, and resources we use with stu-
dents include an inclusive use of language?

•   Do we use visual examples related to the diversity of identities and cultures 
for basic concepts construction? Do we create spaces to put into practice 
the use of these concepts?

•  Do we promote attitudes of respect and positive appreciation towards 
identities and cultures different from our own? Do we establish similarities 
between the identities and cultures that make up the group of students to 
favour the idea of social inclusion and global citizenship?



27TRANSFORMATIVE EDUCATIONAL ACTION: Coeducational resources for global citizenship

EARLY CHILDHOOD EDUCATION 

•  Do we use visual examples linked to human relationships to develop 
knowledge about numbers and basic vocabulary?

•   Do we favour the understanding of vocabulary and images about different 
types of relationships (friendship, sexual-affective, family...)?

•   Do we promote the acquisition and development of language related to 
bodies and the parts that compose them, from the idea that all bodies 
deserve the same respect? Do we favour students being able to identify 
the bodily components that are common to all people, as well as identify 
the differences according to sex?

•   Do we facilitate processes that allow students understanding the difference 
between «yes» and «no» and ways to show agreement and disagreement?

•  Do we encourage students to understand why we use inclusive language and 
put emphasis on making women visible from the idea that what is not named 
does not exist?

•   Do we encourage students to perceive violence as something strange and 
negative, instead of seeing it as something normalized in the environment?

2.2.2. Primary Education (6-12 years) 

AREAS OF 
KNOWLEDGE 

GUIDELINES TO ADDRESS THE AREAS OF KNOWLEDGE FROM 
A COEDUCATIONAL PERSPECTIVE AND A GLOBAL  
CITIZENSHIP APPROACH IN PRIMARY EDUCATION

PRIMARY EDUCATION 

NATURE  
SCIENCES

•    Do we favour that the students know how to identify caring tasks in the family, 
as well as identifying the distribution by gender of these tasks?

•   Do we invite students to reflect on their caring needs and who cares for 
them in their family? Do we relate the responses of the students so that 
they observe the similarities and differences between each family context?

•  Do we analyse that in many cases what damages the planet and ecosys-
tems (and, therefore, living beings) promotes relations of inequality be-
tween countries, between communities and between men and women?

•   Do we promote reflection on human dependence on nature to live and that 
we must therefore take care of it and make responsible use of natural 
resources?

•   Do we address movements that defend nature and the special role of women 
defenders of territories, as well as the causes of their struggle for human 
rights and for the planet?

•  Do we recognize environmental sustainability as a value that transcends 
cultures and borders and understand it, from a global citizenship perspec-
tive, as a commitment of all?
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PRIMARY EDUCATION 

•   Do we reflect that sexual orientations and gender identities exist beyond the 
heteronormative expectations imposed by the sex/gender binary system? Do 
we explain that such sexual orientations and gender identities are part of hu-
man nature and that they all deserve equal respect?

•   When selecting documentaries that seem scientifically neutral, do we detect 
the Eurocentric and hegemonic visions of our society so that students can 
reflect on them?

•   Do we make it easier for students to understand the reproductive processes 
of human beings, as well as the sexual organs that are part of the process? 

•   Do we help students to understand that human sexual-affective relations do 
not always have as their purpose the reproduction of the species, but that 
they can be a complementary part of other types of relationships and pro-
cesses?

•   Do we make it easier for students to understand that there is a heteropatri-
archal historical construction of human relations and relationships, but that 
there are ways of living human relationships and sexual-affective relations be-
yond sexuality and heterosexuality?

•   Do we deconstruct the hegemonic stereotype that show men as «the strong 
sex» and women as the «weak sex», which places women in a lower biological 
category than men?  

•   Do we encourage students to reflect about the misconception that men are 
violent by nature and relate it to the concept of hegemonic masculinity?

•   Do we encourage students to reflect on the different types of bodies and the 
biological differences between men and women, favouring the reflection be-
tween what sex is and the what the social construction of gender is? Do we 
incorporate in this reflection the category «intersex» and the consequences 
for intersexual people of assigning a sex at birth?

•   Do we mention and make visible in equal measure women and men who have 
had contributions in the field of scientific knowledge?

MATHEMATICS

•   Do we use mathematical problematization as a means to make students aware 
of our responsibilities to the environment, people, and the planet, making 
visible the limit situation in terms of resources and inequalities?

•   Do we present statistics and graphic representations that show gender inequali-
ties and use them in mathematical exercises to promote students’ awareness 
about gender inequalities or gender-based violence?

•   Do we use mathematics to make visible sexual diversity and gender identities 
in our society and in the world through statistics and graphic representations?

•  Do we propose calculation exercises based on data on population statistics, 
birth rates, among others?
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PRIMARY EDUCATION  

•  Do we promote mathematical activities that involve identifying (in graphic 
form for younger age groups) global concepts such as average economic in-
come, access to education, access to ownership and tenure of resources and 
land, among others, and their unequal distribution according to gender?

•  Do we use official statistical information on gender-based violence, teenage 
pregnancy, forced marriage, etc. to address these issues in the classroom 
through mathematical exercises?

ART 
EDUCATION

•  Do we analyse the materials used in art education and their composition, 
country of production and other elements? Do we promote the use of mate-
rials manufactured in the local or national context in order not to contribute 
to the global production and export system?

•   Do we reuse natural elements for plastic expression?
•   Do we promote spaces and moments to reconnect with nature through artis-

tic expression in the classroom?

•  Do we make visible in the classroom the artistic expression of groups and 
people less visible, especially the artistic production of women and other un-
derrepresented groups in artistic education?

•   Do we approach the various artistic styles as a celebration of diversity?
•   Do we facilitate the expression of one’s identity through different artistic tech-

niques (dance, music, painting...)? Do we promote spaces for students to value 
these expressions?

•  Do we use examples from different artistic expressions (paintings, musical 
works, plays, dance...) to address issues about sexual-affective relationships? 
Do we use these artistic expressions to show healthy and positive examples of 
relationships between people?

•   Do we use references from artistic works throughout history to normalize the 
diversity of sexual orientations and gender identities?

•  Do we analyse gender roles in music, movement, dance, painting and other 
artistic expressions?

•  Do we incorporate feminist artists and their works as part of the curricular 
contents, to reflect on concepts such as capitalism, patriarchy and normative 
bodies, beauty standards, gender stereotypes, gender inequality...?

•   Do we take advantage of artistic resources and materials to show zero tolerance 
for gender-based violence in the school and cooperatively build posters, signs, 
etc. about it?
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PRIMARY EDUCATION  

PHYSICAL  
EDUCATION 

•   Do we encourage students to research about their diet and lifestyle (healthy/
unhealthy) and the environmental effects of their consumption habits? 

•   Do we invite students to reflect on the conditions in which the food they con-
sume is produced and the rights and economic remuneration of the people 
who produce at source?

•    Do we approach physical education from an inclusive perspective and consid-
ering the diversity of bodies and needs of the students?

•    Do we incorporate sports and health care practices from other countries and 
cultures and put them into practice, so that students value them in a positive 
way?

•    Do we reflect about gender-based prejudices and stereotypes that many sports 
dynamics perpetuate?

•   Do we avoid implementing sports activities or dynamics in the classroom that 
reinforce gender-based stereotypes and instead promote cooperative and 
team activities that are not defined by a sexual division or based on hegemonic 
gender roles? 

•   Do we avoid using sexist expressions in the classroom? Can we identify and 
measure when these expressions are manifested among students?

•   Do we favour that the students internalize, during the practice of physical edu-
cation, that there are parts of their bodies that should not be touched without 
their consent by anyone, but especially by adults?

•   Do we sensitize the students so that they know that in a situation of this type 
they must ask for help from a trusted adult person?

•    Do we address eating disorders, relating them to heteropatriarchal beauty 
standards from a gender and health approach?

•    Do we take advantage of physical education spaces to show zero tolerance to 
gender-based violence in the school and propose activities and games based 
on respect and mutual care instead of competition and aggressive attitudes?* 

•    Do we consider when planning the contents, the specific needs of girls during 
their periods of menstruation, understanding their pain or difficulty in per-
forming certain activities and propose suitable alternatives?

* Within the framework of the TEMSIC Project, the guide «Transformative Educational Action: game-based resources for glo-
bal citizenship» has been developed, in which a theoretical framework is presented as well as practical pedagogical proposals 
to address, from a global citizenship approach, the implementation of cooperative games in the classroom. This guide is avai-
lable at: https://transformative-edu.eu/en/about/ and https://www.intered.org/es/recursos/accion-educativa-transformado-
ra-contribuciones-desde-el-juego-educativo-para-la-ciudadania
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PRIMARY EDUCATION 

LANGUAGES 
AND  

LITERATURE

•   Do we investigate manifestos, texts, investigations, articles, posts... about de-
fence nature movements and environmental activists, as well as the causes 
of their struggle for human rights and the Planet? Do we discuss and debate 
about their speeches? Do we rescue the role of women defenders of their 
territories in these struggles?

•   Do we offer readings in favour of equity and sexual and gender diversity?
•   Do we encourage students to be able to identify hate speech and fake news 

about certain social groups? (LGBTIQ+ people, migrated people, people with 
functional diversity, women, elderly people...)

•  Do we ensure that students are able to define and internalize key concepts 
such as nationality, border, culture, tolerance, respect, human rights, sex, gen-
der, gender roles, among others, and do we establish interrelations between 
these concepts and the differences they present from one context to another?

•   Do we encourage students to build their own opinions based on the critical 
analysis of verified and truthful information? Do we promote students being 
always oriented to respect human rights and the appreciation of the diversity 
of identities and cultures as a positive value?

•  Do we promote students knowing and being able to describe key concepts 
such as cultural gender roles, stigma and discrimination, gender inequality 
and violence, human rights, and the rights of children?

•   Do we propose activities to know the concepts and definitions of the elements 
of the human body including the sexual and reproductive systems, their bio-
logical characteristics, and functions?

•   Do we use oral and written communication to identify and report unfair situa-
tions that go unnoticed in the centre in relation to coexistence? Do we favour 
that the students know how to identify the signs of nonverbal communication 
through which another person may be showing to be uncomfortable or feel 
attacked?

•    Do we make it easier for students to learn to identify what violence is and talk 
about it by losing the fear of talking about how it affects daily life?

•   Do we approach our practice from the idea that all people have biases and sexist 
thoughts due to our socialization processes and that our environments are 
unequal (and that is why there are different social roles and expectations ac-
cording to gender)? 

•   Do we reflect on key concepts such as stereotypes and cultural gender roles?
•   Do we analyse expressions, sayings, and other forms of language to assess the 

sexist use of them? Do we promote activities to deconstruct these biases and 
sexist expressions?
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PRIMARY EDUCATION  

SOCIAL 
SCIENCES

•  Do we reflect about our eco-dependence and about the fact that human 
beings are vulnerable and need interaction with nature to live?

•   Do we address the historical evolution of the exploitation of the planet’s natural 
resources, raising environmental sustainability as a key element for the suste-
nance of life?

•  Do we analyse the inequalities of rights and opportunities experienced by 
many groups in our environment and globally? Do we identify the differ-
ent conceptions, according to the context, about the rights of certain social 
groups (LGTBIQ+ collective, women and girls, migrants and displaced persons, 
people with disabilities, among others)?

•  Do we position ourselves and argue in favour of equal rights from a perspec-
tive of global identity that transcends beyond cultures, borders, physical char-
acteristics, gender identity, sexual orientation, etc.?

•   Do we reflect about the fact that there are different values about human rela-
tionships, sexual-affective relationships and sexuality depending on the con-
text and culture? 

•  Do we promote reflection about the qualities of positive relationships and 
the identification of values such as respect, consensus, love, affection, care, 
among others?

•    Do we explain in the classroom the concept of patriarchy and androcentrism 
and its importance in the way the world is organized?

•    Do we encourage understanding and reflection on concepts such as forced 
child marriage, sexual violence, female genital mutilation, among others, their 
cultural origins, and their consequences?

•    Do we take a stand and argue against any exercise of sexual violence against 
womens girls based on human rights despite the cultural acceptance they 
may have in certain contexts and countries? 
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AREAS OF 
KNOWLEDGE

GUIDELINES TO ADDRESS THE AREAS OF KNOWLEDGE 
FROM A COEDUCATIONAL PERSPECTIVE AND A GLOBAL 

CITIZENSHIP APPROACH IN SECONDARY EDUCATION

SECONDARY EDUCATION 

BIOLOGY AND 
GEOLOGY

•   Do we promote students understanding and internalizing key definitions of 
global processes and problems such as the climate crisis and its link with 
the social crisis, its relationship with the capitalist development model, the 
sexual distribution of work and care tasks, among others? 

•   Do we inquire about how diseases affect women and men differently and 
how androcentrism has influenced studies on health and the pharmaceutical 
industry?

•   Do we analyse consumption and production patterns and their direct effects 
on the local and global environment, for example, through reflection on 
the components of school materials and their place of production?

•  Do we analyse the impacts that our modes of production and consump-
tion have on people, ecosystems, and the Earth’s crust on a local and global 
scale?

•  Are we able to approach human biological processes from a perspective that 
respects different diversities (cultural, sexual and gender, functional diversity...)?

•  Do we recognize the knowledge and worldviews of different cultures and  
territories about the Planet and incorporate them into teaching practice 
through clear examples?

•   Do we address issues related to sexual- affective relationships and sexuality 
considering the diversity of sexual orientations and gender identities, paying 
attention to the particular processes of sexuality in each of them and valuing 
them equally?

•  Do we analyse the relationship between capitalism, patriarchy, and the eco-
systems deterioration?

•  Are we addressing the commercialization of reproductive cells, as well as the 
technology used in these processes, and its impact on women?

•  Do we research ecofeminist activists around the globe and the risk they run 
in the face of corporations in the Global North and incorporate their names, 
contributions, and history into the educational practice?

2.2.3  Secondary Education (12-16 years)
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SECONDARY EDUCATION 

PHYSICS AND 
CHEMISTRY 

•   Do we inquire about chemistry in industrial products and how they affect 
our health? (chemicals from the textile industry, food, plastics, cosmetics, 
menstrual hygiene products and cleaning products, etc.)

•   Do we dig deeper into climate change, its causes, and consequences? Do 
we inquire about what specific impacts climate change has on our nearby 
environments?

•   Do we analyse the consequences of climate change and its different im-
pact on people according to gender?

MATHEMATICS

•   Dowe use the mathematic problematization so that the students are aware of 
their responsibilities with the environment, the people, and the planet?

•   Do we use statistics and probability to analyse the problem of pollution and 
climate change, in our territory and in others?

•   Do we use statistics as a tool to interpret graphs of gender inequalities?

•   Do we analyse, from an inclusion and interculturality approach, the plans and 
spaces used by the population in its diversity (including LGTBIQ+ collective, 
migrants, people with functional diversity, children, elderly people, women ...) 
in our context?

•  Do we use statistics, probability, and surveying about sexual diversity in our 
environment and in a global context?

•   Do we promote exercises so that students can establish numerical and statis-
tical relationships between the rates of teenage pregnancy, forced marriage, 
maternal mortality, among others, and the guarantee/ violation of the rights 
of women and girls in different countries?

•   Do we identify and make visible the hidden gender educational curriculum, 
which makes boys considered to have a more «scientific» brain than girls, or 
that girls perform less in science and mathematics?

•    Do we promote the students’ interest in the preparation of surveys and studies 
to know the opinion and lifestyles of the population in terms of the co-respon-
sibility of caregiving tasks, gender inequalities or gender-based violence?

•  Do we promote exercises to calculate the differences in annual economic in-
come between women and men of the same professional category and age 
group, and establish relationships with cultural gender roles and caregiving 
tasks?

•  Do we analyse the use of spaces in the school from a gender perspective, 
addressing in the form of polygons or analysing the perimeters of the spaces 
used by girls and boys, teachers, and other personnel linked to the school?
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SECONDARY EDUCATION 

PHYSICAL  
EDUCATION

•  Do we relate our health to the dynamics of nature? Do we reflect on the 
similarities between a healthy body and a healthy environment?

•  Do we analyse the environmental impact of certain sports?
•  Do we research about the physical health of caregivers? Do we reflect on 

the fact that caregiving tasks are performed throughout life, even when 
physical health deteriorates with age, and its impact on health of caregivers, 
mostly women?

•   Are students able to admire and respect bodily differences, from a diversity 
and respect approach? Do we openly address bodily diversity (a body for each 
person), in the face of hetero-normative beauty standards that do not 
correspond to reality?

•  Do we investigate the invisibility of the diversity of gender identities and 
sexual orientations in official sports, such as homosexuality in men’s football?

•   Do we analyse what physical exercise means and the importance it receives in 
different cultures?

•   Do we implement in the classroom, from a collective construction, sports and 
practices of student’s countries and cultures?

•   Do we use physical education as a means to work on concepts such as personal 
space, harassment, intimacy, rejection, consent, consensus, physical assaults, 
sexual assaults, among others?

•   Do we consolidate the physical education space as a moment of security and 
openness for students to express their doubts about issues related to sexuality, 
sexual relations, and bodies?

•  Do we promote students reflecting on that all people are sovereign of our 
bodies?

•  Do we promote students reflecting on the impact of sexist messages from 
sport on society?

•  Do we address eating disorders, relating them to the beauty standards and 
hetero-normative imaginaries from a gender and health perspective?

•  Do we address menstrual health as an element of girls’ physical health and 
promote boys’ awareness of menstruation?

•   Do we promote a permanent attitude of respect between boys and girls, and 
do we not tolerate any kind of aggression on the grounds of gender? Do we 
favour that students also integrate this position of active rejection towards 
violence and gender-based violence?

•   Do we analyse gender-based discrimination in major sporting events (differen-
tiated awards, differentiated access, reinforcement of gender-based stereo-
types in sporting events, different economic remuneration, less social recog-
nition, etc.)?

•  Do we analyse the use of the spaces in the school institution (especially the 
schoolyard) so that there are no encroachers of space by gender?
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SECONDARY EDUCATION 

PLASTIC, 
VISUAL, 

AUDIO-VISUAL 
AND MUSICAL 

EDUCATION

•  Do we investigate the components of the materials used for plastic prac-
tice, their origin and environmental impact, and establish some guiding 
ethical criteria so that the students acquire, preferably, sustainable, and 
local materials?

•  Do we encourage students to investigate the environmental impact of the 
film and music industries?

•    Do we consider the diverse artistic expressions, which occur in different parts of 
the world?

•  Do we promote the analysis and production of artistic works by students which 
are inclusive, including  sexual and gender diversity?

•  Do we promote the analysis of sexuality and sexual-affective relationships 
through the study of works of art?

•    Are we able to identify the influence of heteropatriarchy on how sexuality and 
affective-sexual relationships have been embodied in art throughout history?

•   Do we use audio-visual materials that dismantle cultural gender stereotypes 
as an educational resource?

•    Do we analyse the various manifestations of heteropatriarchy in the audio-visual 
and multimedia imaginary? Do we identify heteronormative stereotypes in 
relation to the bodies of women and men present in advertising and media, 
music, and film industry...?

•   Do we train students to distinguish between reality and fiction in audio-visual 
products, especially on the internet and social networks?

•   Do we encourage students to reflect on the normalization of physical violence 
and sexual violence against women in many works of art and artistic periods?

•   Do we propose the analysis of gender roles and stereotypes present in different 
musical styles?

•  Do we make visible the trajectory of women’s creative expression and their 
difficulties in being visible throughout history?

GEOGRAPHY
AND HISTORY

•   Do we study the history of women in the private sphere (daily life) and in the 
public sphere (social life and political participation)? Do we study about the 
sexual division of labour? Do we study the importance of caregiving work and 
by whom it is developed?

•   Do we dig deeper into global chains of care and global chains of exploitation?
•   Do we inquire about the human rights violated behind the capitalist produc-

tion of items we regularly consume?
•   Do we specify what capitalism means for women in the territories of the Global 

South?
•   Do we research into women-led movements, as well as their social struggles, 

against globalization?

•  Do we identify how culture influences the construction of people’s identity 
based on their assigned sex and gender at birth?

•   Do we reflect on the historical process of recognizing the rights of social groups 
such as LGTBIQ+ people, migrants, people with functional diversity, girls, the 
elderly, women...) in the national and international context? Do we interrelate 
it with the heteropatriarchal and androcentric model that has marked the de-
velopment of modern Western societies?
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SECONDARY EDUCATION 

•   Do we identify the cultural origin of stereotyped gender roles and their  
differences depending on the context, the role of the context in their per-
petuation and the role of each person at the individual and collective level to 
identify them, disprove them and act for their eradication?

•   Do we position ourselves individually and collectively against these cultural 
constructs that feed stereotypes and gender inequalities?

•   Do we address the historical causes of gender inequalities and gender-based 
violence?

•   Do we analyse the fact that women’s rights are human rights and that in many 
countries they are less respected than men’s rights? Do we study the feminist 
struggle for women’s rights throughout history? Do we address the rape of 
women as weapons of war during war and crisis situations?

•   Do we look at the international business of prostitution and the displacement 
of women from their territories (rural to urban, between countries) for sexual 
exploitation trafficking?

•   Do we delve into the complexity of gender-based violence in its various forms 
(psychological, verbal, physical, institutional...)?

•   Do we inquire about the incompatibility between the capitalist logic and the 
logic of caring for life? Do we reflect on the impact that the capitalist and 
patriarchal system has on invisible and unrecognized caregiving processes, 
which at the same time are essential for the maintenance of life?

•  Do we reflect on the structural reasons why the historical role of women in 
caregiving continues to be underestimated?

•   Do we reflect on what the Common Good means?
•  Do we identify neoliberal thinking in our imaginations and its impact on the 

increase of social inequalities? Do we relate it to the globalized production/
consumption system and its impacts on the environment and human beings?

PHILOSOPHY

•   Do we encourage students to reflect on who is «the other», and how we treat them?
•   Do we delve into the colonial, capitalist, patriarchal and racist thinking of the West?
•  Do we reduce ourselves to Western thought or do we research about other 

worldviews and incorporate them into the educational practice using con-
crete examples?

•   Do we encourage students to develop empathy skills to speak out for inclusion, 
non-discrimination, and diversity?

•  Do we promote students knowing how to understand the individual role in 
building healthy and respectful social relationships and environments?

•  Do we help students to know how to identify the influence of the group on 
personal decisions, especially those about sexual behaviour? Are students 
able to assess the positive and negative consequences of any decision they 
make? Do they understand the influence that substances such as alcohol or 
drugs can have on decision-making?

•   Do we guide students to recognize their own values and limits around sexuality 
and sexual- affective relationships and to respect the values and limits of oth-
er people?

•  Do students know and recognize sexual and reproductive rights as human 
rights? Can they analyse practices that attack them, identifying the most vul-
nerable groups at risk of being victims (women and girls)?

•  Do we encourage students to learn that people can have different ways of 
showing (or not showing) their sexuality and sexual- affective behaviours de-
pending on the cultural context?
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SECONDARY EDUCATION 

•   Do we investigate the influence of patriarchal culture on our society?
•   Do students reflect on the real and the symbolic, and what does it have to do 

with the sex/gender binary system?
•  Do we reflect on the structural causes of gender-based violence, such as he-

gemonic discourses of power? (gender differentiated socialization; the objec-
tification of women’s bodies; the hyper sexualization of women and girls; the 
myth of beauty; heteronormativity; romantic love; pornography as a model of 
good sex; rape culture; hegemonic masculinity; among others)

•  Can students identify, describe, and criticize cultural practices that are con-
trary to the rights of women and girls, such as forced child marriage, sexual 
violence, and female genital mutilation, among others?

•  Do we reflect on the so-called great thinkers of history and the influence they 
had on the construction of the patriarchal imaginary?

LANGUAGES
AND  

LITERATURE

•  Do we use written communication to show students ancestral knowledge of 
land and forest conservation and relationship with nature (through other gen-
erations, for example)?

•   Do we have a library or a section of literary, digital, and audio-visual resources 
with ecofeminist content?

•   Do we approach culture as a right of all people, as well as the right of peoples 
to express their own cultures?

•   Do we address cultural and linguistic colonization to explain why so many 
territories share the same language?

•  Do we promote students knowing how to list and differentiate the concepts 
of sexual harassment, sexual assault, psychological, physical, and sexual vio-
lence, among others?

•  Do we promote students recognizing the meaning of consent and the right to 
privacy and physical integrity?

•  Do we know how to explain the sexual and reproductive functions of the human 
body, chromosomes, hormones, etc.? Do we promote the analysis of why, 
depending on the context, some people are considered adults before others 
and are forced to start an active sexual life?

•   Do students internalize the meaning of “yes” as the only answer that consents 
to the onset of sexual activity? 

•  Do we favour reflection around the unrealistic images and myths present on 
the media and on the internet about sexuality and sexual- affective relation-
ships, such as pornography or the myth of romantic love, and their possible 
influence on self-perception and self-esteem?

•  Do we perform an analysis of language biases and how does it affect our 
worldview? Do students understand that language is an essential element in 
gender-differentiated socialization which gives rise to the construction of two 
differentiated, opposing, and exclusive hegemonic identities: male and female?

•  Do we know how to explain the different types of gender-based violence suf-
fered by women and girls (physical, psychological, sexual, economic, media, 
symbolic, political...) so that students are aware of the diversity of forms of 
violence against women and girls?

•  Do we offer readings in favour of equity and diversity of sexual orientations 
and gender identities?
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TECHNOLOGY

•  Do we analyse verified and truthful information about the exploitation of re-
sources worldwide and the capitalist model of development in which our so-
ciety is organized?

•   Do we inform students about alternatives to the disposal of technological ma-
terials based on reusing, reciclying, and caring of materials without disposing 
of them? 

•  Do we discuss with students the benefits of technology, for example, in terms 
of accessibility for people with functional diversity, while reflecting on tech-
nology as a tool for population control (for example through hypervigilance 
of public spaces)?

•  Do we reflect on the need for technology not only to respond to a prototype 
of a white, heterosexual individual, but to consider cultural diversities and 
diversities of sexual orientations and gender identities?

•   Do we know how to list the different contraceptive methods for men and 
women, as well as the scientific advances in the prevention of pregnancies 
and STIs and STDs, and the differences in their guarantee and access depend-
ing on the context?

•  Do we encourage students to investigate and reflect on the negative conse-
quences for women and girls of unsafe abortion practices and the structural 
causes that cause these practices to continue today?

•   Do we study the gender gap in access to ICTs and its causes around the world? 
Do we encourage students to reflect on the structural causes in limiting women’s 
and girls’ access to technological resources and their relationship with the 
guarantee of their rights and freedoms?

•   Do we address in the classroom how new corporate developments, such as 
ICT or other technologies, can contribute to sustaining the patriarchal system 
and the capitalist model of production and consumption?

•   Do we provide students with strategies to dismantle the hegemonic discourses 
of power present in social networks and media and give them tools to con-
struct their own alternative and critical discourses and contents? 

ECONOMY

•   Are we reflecting on the consequences for women of entering the world of 
paid work in terms of double and triple working hours?

•   Do we make it clear that the labour and social protection systems (pensions) 
designed from the capitalist logic are incompatible with caregiving tasks and 
that the greatest burden of these unpaid and unrecognised tasks end up fall-
ing on women, before, during and after their paid working hours?

•   Do we value caregiving tasks as essential to maintain life? Do we calculate the 
economic value in monetary terms that it would have for a state to econom-
ically recognize caregiving tasks? Do we apply this same exercise to calculate 
the monetary value of the caregiving tasks performed in one’s own home?

•   Do we address the definition of key concepts from ecofeminist theories such as 
paid work and unpaid work and their relationship to productive and non-pro-
ductive work, the public and private spheres, the crisis and debt of care, the 
glass ceiling, horizontal and vertical segregation, among others?

•   Do we introduce the principles of feminist economics into educational practice?
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SECONDARY EDUCATION 

•  Do we encourage students to research about good practices of inclusive 
policies which promote an economy for all people?

•   Do we encourage students to investigate the limitations in access to capital 
and resources suffered by some groups such as LGTBIQ+ people, migrants, 
people with functional diversity, elderly people, women ... in certain coun-
tries and in specific labour fields? Do we relate this phenomenon to the 
patriarchal logic that goes hand in hand with the capitalist system?

•   Do we research about possibilities and experiences of economic systems on 
a large and small scale (capitalism is not the only option of economic and 
social organization)?

•   Do we define the concept of economic violence suffered by women and the 
limitations it entails for those who suffer it in terms of access to resources 
and capital, lack of economic independence or situations of poverty?

AREAS OF 
KNOWLEDGE

GUIDELINES TO ADDRESS THE AREAS OF KNOWLEDGE 
FROM A COEDUCATIONAL PERSPECTIVE AND 

A GLOBAL CITIZENSHIP APPROACH

VOCATIONAL TRAINING

ENTREPRENEUR-
SHIP AND  

ENTERPRISE

•    Do we promote students knowing how to perform proposals for innovation 
and entrepreneurship from sustainability?

•   Do students value business models and good practices that use surplus for 
social and environmental benefit?

•  Are students aware of their ability to transform reality, including in the 
business world, with a particular focus on transforming gender-unequal 
business dynamics?

•   Do we incorporate into educational practice the study of feminist proposals 
that caregiving at the centre of life? Do we discuss sustainable business 
models that approach caregiving work from an equity, justice, and sustain-
ability perspective? 

•   Do we address alternative financing experiences based on feminist eco-
nomics and analyse how their dynamics?

•   Do we address examples of fair, ethical, and sustainable entrepreneurship?
•   Do we identify resilient, safe, and sustainable proposals and good practices of 

inclusive communities (linked to the business world), and incorporate them 
into the educational practice through concrete examples?

•   Do we encourage students to identify and analyse good practices and the devel-
opment of business initiatives that promote inclusion and diversity, in terms 
of cultures, sexual orientations and gender identities?

•   Do we promote the development of entrepreneurial thinking and attitude as 
a key for the promotion of values such as cooperation and respect?

2.2.4. Professional Training (16-18 years and over)
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VOCATIONAL TRAINING

•   Do we dig deeper into why it is necessary to include a gender perspective in 
labour and company policies?

•    Do we investigate co-responsibility measures in the business environment? Do 
we address what feminist economics proposes?

•  Do we reflect on the contribution of the business (capitalist) sphere to the 
creation of gender inequalities and how could it contribute to reducing it?

•   Do we devise social and solidarity economy actions that can contribute to the 
equity and empowerment of women whose economic rights are violated, 
under sustainability criteria?

TRAINING AND 
CAREER  

GUIDANCE

•  Do students understand that work may or may not be remunerated (e.g., ca-
regiving tasks)?  

•  Do we promote students knowing how to propose social economy actions 
that can contribute to gender equity and empowerment in cities / communi-
ties, under sustainability criteria?

•   Do we address paradigms such as «the good living» which, from other world-
views, defending harmony with nature and indicate that economic growth 
cannot be unlimited?

•   Do we recognize the contributions of different cultures to the profession we 
are studying and its industry?

•   Do we analyse that migrated populations and the racialised groups (with the 
highest incidence of women) are the groups most affected by inequality when 
accesing to decent employment and do we go into the causes in depth?

•   Do we introduce the concept of intersectionality when studying labour inequality?
•   Do we identify the different spaces of cultural diversity and sexual and gender 

diversity in employment?

•   Do we analyse the concept of sexual harassment at work and how gender ine-
qualities and the intersectionality of inequalities imply relationships of power 
and dominance in the workplace?

•   Do we inquire about what women’s so-called time poverty has to do with pre-
cariousness and the capitalist system?

•   Do we inquire about the sexual division of labour and the horizontal and ver-
tical segregation of women?

•   Do we research precariousness in industries, such as textiles, for women and 
girls, and relate it to our way of life and the products we consume?

•   Do students understand the local, national, and global processes that promote 
and hinder real gender equality?
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VOCATIONAL TRAINING

PROFESSIONAL 
PROFILE  

DEVELOPMENT

•  Do students identify in their professional sector concrete proposals and good 
practices to put care (people and nature) at the centre?

•   Do we promote students identifying how their professional profile can contribute 
to sustainable development? Do we analyse what is the overconsumption of 
energy in our professional sector and make proposals to use energy technolo-
gies that allow lower consumption?

•  Do we investigate the environmental impact of the professional profile and 
companies in the sector on the environment and on nature?

•  Do we identify collaboration networks between professional profiles that allow 
efficiency in the use of resources and the contribution to environmental sus-
tainability through the circular economy?

•  Do students reflect, in terms of equity, on whether the professional sector 
hires LGBTIQ+ people, migrant populations, women, people of advanced 
working age or people with functional diversities, detecting professional pro-
files, working conditions and over-qualifications of the people hired?

•  Do students identify the relation between jobs profiles and migration, and 
analyse why these jobs are destined to the migrant population, specifically in 
the industrial sectors related to our profession (identifying bad working con-
ditions, hardness of work, periodicity, length of the days, etc.)?

•   Do students know and value the exercise of their profession in other territories 
and other cultures?

•   Do students perform an analysis about the gender gap (salary and professional) 
in companies in the sector?

•  Do we investigate and address the masculinization and/or feminization of the 
professional profile, as well as its causes and consequences (higher/lower 
wages, working conditions, occupational health, and risks, greater or lesser 
social recognition, etc.)?

•   Do students analyse the sexual distribution of work in the professional sector?
•   Do students identify gender inequalities and structural violence in the business 

sector?
•   Are we addressing a non-sexist use of language in vocational training?
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Integrating the coeducational approach means attending to the teaching-learning process in an in-
tegral way, which places teaching materials and textbooks at the centre of the analysis, although it is 
also necessary to analyse other aspects such as educational policy, school infrastructure and the use of 
spaces by gender, the methodologies used in educational processes, the spaces for the participation of 
families, the specific training of teachers, among many others.

For the purposes of this guide we will focus on the analysis of textbooks and complementary edu-
cational materials, since sexism sneaks between the pages through the reproduction of traditional 
models that convey a closed idea of what it means «to be a man» or «to be a woman» or that make 
women’s contributions invisible, as well as other prejudices that involve discrimination on the basis of 
ethnic origin; disability situation, sexual orientation, among others, as examples of a long list.

As an evidence base to support the proposal we are making, we rescue the UNESCO 2020 Global Edu-
cation Monitoring Report: Education and Inclusion, which concludes some key messages of particular 
relevance at this point. Below are described some of its recommendations for the promotion of gender 
equality in the educational field:

• Ensure the representation of women in curricula and textbooks, so that gender-based stereo-
types are not perpetuated. Textbook reviews in many countries revealed that texts and images 
do not show women in active social and economic roles, but in traditional household roles.

• Encourage more women in leadership positions, with the aim of changing social and gen-
der-based norms and, on the other hand, creating role models for female students. In the edu-
cational field, there is a need for introducing girls to female role models in different disciplines 
within school curricula, in order to enable them to increase their self-esteem/confidence and 
reach their full potential, both in and out of school and in the long term. Teachers must be able 
to present to female students the success stories of other women, especially in the STE(A)M 
field  and in all other technical-scientific fields that are still the most underrepresented in terms 
of women’s participation.  

• Provide training to teachers and school board staff to prevent negative gender-based stereo-
types from being reflected in the teaching practice and choice of subjects by students.

The didactic materials in many cases not only do not recognize or collect diversity, but reproduce a 
model of androcentric humanity based on a hegemonic pattern from which we learn how to look at 
the world around us, the WBMAH pattern: White, Bourgeois, Male, Adult, and Heterosexual, to which 
are added other qualifiers such as urban, upper-middle class, etc.

As a result of the above, what is considered different from the normative is silenced and invisible and, 
therefore, the curricular contents learned in the classroom do not incorporate fundamental elements 
to understand gender-based inequalities and articulate transformative strategies from a global citizen-
ship approach. That is why in educational practice we need references that reinforce the contributions 
of women to the world of knowledge in general. 



45TRANSFORMATIVE EDUCATIONAL ACTION: Coeducational resources for global citizenship

In the classroom, and in relation to the contents of the teaching-learning process, it is essential to 
incorporate a global look at gender inequalities, as well as to identify the sexist and stereotyped con-
tents present in the teaching-learning resources. It is a process that is initially a teaching task, but that 
can be used as a resource through which students are involved in deconstructing the sexist discourses 
present in textbooks and additional educational materials.

3.1.  Steps for the analysis and reformulation of teaching ma-
terials from a coeducational and Global Citizenship approach

Below, some steps (Urbano & Monjas, 2020) are presented, as a suggestion for the analysis of teach-
ing materials from a coeducational and global citizenship approach. A proposal for an analysis sheet 
for textbooks and complementary educational materials is included, but these 3 steps can be applied 
to the analysis of other educational resources such as documentaries and films, literary works, po-
etry, theatre, paintings, and even to the celebration of commemorative activities and school excur-
sions. It can also be applied to other elements that have more to do with the whole school institu-
tion, such as the educational policy, the school infrastructure, and the use of spaces by gender, the 
methodologies that are used in the educational processes, the spaces of participation of the families, 
the specific training of the teachers, among others: 

1
2

Step 1. IDENTIFY 
 
Gender stereotypes and their structural causes: we need to identify the tradi-
tional ideas associated with the fact of «being a man» and «being a woman» 
that surround us and, a step further: learn how to recognize their role in the 
perpetuation of inequalities between men and women and in the domination 
of «the masculine» over «the feminine».

Step 2. FIGHT AGAINST 
 

Gender stereotypes and hegemonic power discourses:  patriarchal power dis-
courses establish hegemonic cultural constructions of masculinity and feminin-
ity that require revision, and these cultural constructions do not allow us to 
create and enjoy free and equitable identities and relationships. Fighting against 
gender stereotypes means rethinking the meanings that have historically built 
unequal power relations between men and women in order to build new mean-
ings on the basis of equal rights and opportunities.
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3
Step 3. ACTING  
 
From the individual to the collective: towards a global citizenship committed to 
gender equality: Once we learn how to identify gender stereotypes and discours-
es of power, we denature them and understand what their structural causes are, 
it is time to act individually. First identifying what part of the patriarchal dis-
course is inside us, makes us contribute to the problem and how we could learn 
to contribute to the solution. Secondly, acting from the collective means uniting 
individual efforts around a collective struggle, in defence of what is just and that 
seeks to contribute to the common good, both in our local context and at a global 
level. 

TYPE OF EDUCATIONAL MATERIAL:  
TEXTBOOKS AND SUPPLEMENTARY EDUCATIONAL MATERIALS 

1st STEP.  Identify the central theme of the activity and the learning objective that we propose  
from the teaching practice

2nd STEP.  Guiding questions to identify gender-based stereotypes

•   Does the textbook or complementary material present the use of inclusive language that makes 
women visible, or does it use the masculine as a generic?

•   Does the thematic unit present examples of women highlighted by their roles in history, science, 
literature, the arts, sports (among others), or are examples of women relegated to the back-
ground (for being the wives of, the sisters of, the daughters of...)?

•   Is the place of women’s contributions in the thematic unit at the beginning of the topic or is it 
relegated to the background after men’s contributions have been presented?

•   Within the women who do appear in the thematic unit, is there a diversity of races, cultures, strug-
gles, etc. in photographs or representations or do the outstanding women usually correspond to 
the same characteristics? (white, western, with higher education...)

•   Do we know if the textbook has undergone a content and format review from a gender perspective?

3rd STEP.  Guidance for fighting against the identified gender-based stereotypes

•   Incorporate during teaching practice the use of inclusive language and make it visible that the 
textbook does not use it.

•     Incorporate examples of outstanding women in case they are not explicitly named in the thematic 
units. In case the examples that appear are of women relegated to the background, promote that 
the students identify this and reflect on the causes of this phenomenon.

•   If possible, change the order of the explanation of the thematic unit so that the examples of women and 
men are interspersed, and women are not left for the end of the units.

•   Motivate students to reflect on the invisibility and underrepresentation of racialized women, of 
the territories of the Global South, or of vulnerable socio-economic contexts and their contribu-
tions in different areas.

•    Make use of discourses that perpetuate gender stereotypes to implement dynamics in the class-
room aimed at developing the students’ knowledge, skills, and attitudes for identifying and dis-
proving these discourses.

•   Maintain a constant practice of analysis from a gender perspective of the different thematic units 
of textbooks
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4th.   Strategies to reformulate the contents of textbooks from a gender and global citizenship 
approach

•   Promote activities related to searching for information and audio-visual resources that make visible 
the contributions of women in different areas and incorporate them as part of the curricular 
contents in each subject and course.

•   Generate specific spaces during the development of each subject for the exchange of reflections 
between students on the representation and visibility of women in textbooks and the relationship 
of this with inequalities between men and women at the local and global levels.

•  Promote the formation of a group of students who lead these processes in other subjects and 
encourage the participation of a greater number of students at the school.

•  Motivate students to maintain a constant practice of analysis from a gender perspective of the 
different thematic units of textbooks as part of the content of the subject.

•   Promote students’ skills development for mobilization and social transformation, which reinforce 
their involvement in local and global movements in favour of gender equality.
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